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The purpose of this study was to investigate the effects of using communication
technologies in teaching of attainments related to global education in social studies
course on students’ academic success, knowledge retention and their opinions on
teaching practice. The research was carried out on the 6th grade students in a
secondary school in the province of Samsun. In the research, exploratory order model,
one of the mixed method research designs, was used. There were 44 students in the
experimental group and 41 students in the control group. “Academic achievement
test" was used for data collection. The second phase of the study was designed as a
case study and a semi-structured interview form was used to collect data. The
interview form prepared for 10 students in the experimental group was applied. One-
factor ANOVA was used for the repeated measures of the relationship between pre-
test, post-test and retention scores of the experimental and control groups to
determine the retention of the program in learning. Descriptive analysis method was
used in the analysis of qualitative data. At the end of the research, it was found that
the technology supported teaching program applied to the experimental group was
more effective in increasing students' academic achievement and learning retention
compared to the teaching application in the control group which was not supported by
communication technologies and where teacher-centered teaching -straight
expression method- was used.
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Bu calisma, sosyal bilgiler dersinde kiiresel egitimle ilgili kazanimlarin 6gretiminde
iletisim teknolojileri kullanarak uygulamasi yapilan 6gretimin, 6grencilerin akademik
basarisina ve bilginin kaliciligina olan etkisini ortaya ¢ikarmak ve onlarin yapilan
Ogretim uygulamasina yonelik goriuslerini incelemek amaciyla yapiimigtir. Arastirma,
Samsun ilindeki bir ortaokulda 6grenim goren 6. sinif 6grencileriyle yuratilmustar.
Arastirmada karma yontem arastirma desenlerinden agimlayici sirali model
kullanilmistir. Deney grubunda 44, kontrol grubunda 41 6grenci yer almistir. Veri
toplama amaciyla “Akademik Bagari Testi” kullanilmistir. Arastirmanin ikinci asamasi
ise durum calismasi olarak desenlemis, verilerin toplanmasinda yari yapilandiriimig
gorisme formundan faydalaniimistir. Deney grubunda yer alan 10 o&grenciye
hazirlanan gorisme formu uygulanmistir.  Uygulanan programin  6grenmedeki
kalicthgini belirlemek igin deney ve kontrol gruplarinin 6n-test, son-test ve kalicihk
puanlari arasindaki iliskiyi gosteren tekrarli 6lglimler icin Tek Faktorli ANOVA
kullanilmistir.  Nitel verilerin analizinde betimsel analiz yontemi kullaniimistir.
Arastirma sonunda deney grubuna uygulanan teknoloji destekli 6gretim programinin,
kontrol grubuna uygulanan 6gretmen merkezli egitime gore o6grencilerin akademik
basarilarini arttirmada ve 6grenme kalicihgl saglamada daha etkili oldugu ortaya
cikmistir.
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Introduction

Globalization is one of the most frequently used terms in the field of international politics and
diplomacy as well as academic studies in this field (Bayar, 2008; Robertson, 1999 as cited in Eguz, 2016).
As a word, globalization, which means the siege, comprehending and integration of the whole, was seen
as a form of perception of the postmodern era throughout the world after the industrial revolution
(Giddens, 1990), a pluralistic form of perception of the postmodern period. Globalization points to a
rather complex set of processes, resulting in a gradual integration of the world into a greater
interdependence due to an increasingly integrated global economy and a worldwide communications
boom (Yang & Vidovich, 2002). While this process provides new opportunities for development and
improvement, it increases the interdependence of societies with each other (Karlsen, 2002).
Globalization, which increases day by day due to the weakening of the national structures of the
economy and societies, is regarded today as one of the most comprehensive forces shaping the Modern
World (Amin & Thrift, 1995; Knight, 2015). This power has made itself felt more particularly in the field
of education (Given, 1999).

Global education develops knowledge skills and attitudes that are essential for active participation in
a multicultural, interdependent and internationally competitive world order (Merryfield, 1995). Global
factors, technological changes, personal expectations and dissatisfaction, social expectations and
limitations oblige nations to make education in the globalized world (Aslan, 2004). The aim of global
education is to support individuals in dealing with complex life conditions and uncertainties in the
future, to shape education through democratic policies, to guide students in shaping a more peaceful
world, and to offer teachers new opportunities (Kirkwood 2001; Scheunpflug & Absrand, 2006).
Merryfield (1997), Kirkwood (2001) and Pincas (2001) listed the dimensions of global education affecting
students as follows;

¢ Approaching events and situations from different perspectives,
e Forming research and application communities,
e Having knowledge about global dynamics,
e Learning,
e Learning English as an international language,
e Understanding and respecting other cultures and intercultural awareness,
e Gaining the ability to learn different languages,
e Electronic literacy.
In order to compete more effectively in the global market, it is important to approach social studies
program from a broader geographical perspective and to make arrangements accordingly for global

education (Pike, 2000). Because against the dynamics of globalization, both our social needs and our
social relationships and our cultural values are changing greatly.

Education reforms in Turkey since 2006 have caused radical changes especially in the curriculum and
social studies program has been affected by these arrangements (Acikalin, 2010a; Ministry of National
Education [MoNE], 2005b). When the current social studies program in Turkey is examined, it is
determined that the most important aspect of global education is the learning areas. It is observed that
the units and acquisitions related to global education are structured within the framework of the
“Global connections” learning area in social studies program from 4" o 7" grade. This field of learning,
which has been in the context of global education since 2005, was also included in the last updated
program in 2017 (Table 1).

When Table 1 is examined, it is found out that the program titled "Global Connections" has been
renewed in 5" , 6" and 7" grades in 2017 (MoNE, 2018). In the curriculum used until 2005, "Global
Connections" learning area was divided into "My Friends in the Distance" in the 4" grade, "World of All
of Us" in the 5th Grade, and "Our country and the world" in the 6th Grade and "Bridges between
countries" in the 7th Grade (MoNE, 2005).
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Table 1.
“Global Connections” Teaching Area Units, Attainment Numbers, Course Hours and Total Course Hours.
(MoNE, 2005; MoNE, 2014; MoNE, 2015; MoNE, 2018)

Number of Course Rate to Course

Class Teaching Area Units Attainment Hours Hours(%)

4 ) 4.7. Global Connections 4 14 13.00

5 Z |C:> 5.7. Global Connections 5 14 13.00
o

6 9 E 6.7. Global Connections 4 14 13.00
(G]

7 § 7.7. Global Connections 4 12 11.10

Total 17 54 50.10

In the global world, communication technologies are far more successful than schools in transferring,
disseminating, evaluating information (Caglar, 2008). In this context, the media industry, which started
with the most important newspapers and then expanded with the addition of radio and television,
became global in the last thirty years and changed the fields of education, culture, politics and economy
(Buytikbaykal, 2014). Especially, this change is affecting the layers of cultures more deeply, and in this
context cultural trends become more open to the process of globalization. Within this scope,
communication technologies and culture industry have jointly functioned as control mechanisms in the
world (Alioglu, 2011). In order to overcome challenges generated by the communication technologies
that have become a control mechanism in the world, it is necessary to make students active by forming
environments where students can use modern communication technologies with new learning styles
(Buckingham, 2002).

With advances in communication technologies, the world has become more known and accessible.
Global education through communication technologies strives to provide students with multiple
perspectives, in order for them to understand and respect other cultures, to have knowledge of global
events and problems and to gain knowledge, skills and competences (Bozkurt, 2013). New research in
education, which seems to have started with the effect of technological developments, needs to be
passed through a serious filter with academic, technical, economic and psycho-social dimensions, and
strategies to develop both global and national dimensions, especially with regard to the application. In
order not to fall behind this great leap in technology, both theoretical and practical studies are needed
in Turkey. The studies carried out in Turkey and abroad, especially global education studies were
determined as descriptive studies and most of them were found to have been carried out abroad
(Acikalin, 2010a; Acikalin, 2010b; Addey, 2017; Ainscow, 2016; Alazzi, 2011; Alice & Bundy; 2018;
Bozkurt, 2013; Case, 1993; Chin & Jacobsson, 2016; Dean, 2003; Gallo & Beckman, 2016; Haselkorn,
2014; ilhan, 2009; Kan, 2009; Kiling & Kiling, 2018; Kilpatrick, 2010; Kniep, 1986; Koluman, 2011;
Kuonanoja & Oinas-Kukkonen, 2018; Lingard, 2019; Marshall, 2007; Mundy & Manion, 2008; Ozkan,
2006; Reimer & McLean, 2009; Savelyeva, 2008; Verger, Steiner-Khamsi & Lubienski, 2017; Yang, 2010).
Again, studies on media or communication tools in our country focus mostly on their negative effects
(Alver, 2005; Demir, 2016; Deniz & Guriltl, 2018; Dogan, 2006; Dogutas, 2013; Erjem & Caglayandereli,
2006; Oguz, 2016; Savci & Aysan, 2017; Sahin & Gilnar, 2016; Tahiroglu et al., 2010; Tokdemir, et al.,
2009; Tutkun et al., 2017). However, there are studies that report positive effects of communication
technologies such as increasing the creativity of students, make it easier to access information, and
facilitating attention to the lesson (Collins & Halverson, 2018; Heflin, Shewmaker & Nguyen, 2017;
Holden & Westfall, 2005; Knill, 2007; Purcell et al., 2013; Reiser, 2001; Walters, 1994; Tondeur et al.,
2017).

There are no practical studies aiming at understanding how the global education in Turkish
educational institutions is put into practice and the benefits and importance of communication
technologies in global education. Existing studies are descriptive studies which determine the situation
(Agikalin, 2010a; Acikalin, 2010b; Bozkurt, 2013; Kan, 2009; Kaplan, 2019; Ozkan, 2006; Oztiirk, 2014). In
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this study, it is important to reveal the impact of communication technologies on students in teaching of
attainments related to global education, to determine knowledge retention related to global education
which is intended to give to students by using communication technologies in social studies course and
to ensure that the academic achievements of the students are improved. In this context, it is thought
that the present study will help to understand how students bring to bear the global education
approach, which includes such concepts as global system, interdependence/dependence, social justice,
different perspectives, different cultures and diversity, to the field of application, the impact of global
education approach on their academic achievement and retention, determine their views on classroom
practices, the place and importance of the global education and communications technologies in the
teaching of social studies in Turkey.

The main purpose of this study is to investigate the effects of using communication technologies
(newspapers, television, video and news blogs) in teaching of attainments related to global education in
social studies course on students’ academic success, knowledge retention.

For this purpose, the research seeks answers to the following questions:

1. Do the communication technologies used in teaching global education have an impact on academic
success?

2. What is the impact of supporting global education-related attainments in social studies course
through communication technologies on learning retention?

3. What are the factors that attract students’ attention and the contribution of communication
technologies to the understanding of issues in teaching practice about global education-related
attainments?

Method
Research Design

In this study, a mixed method model was used. Mixed methods include collecting, analyzing and
interpreting qualitative and quantitative data on the same fundamental facts in a single study or series
of studies (Given, 2008; Leech & Onwuegbuzie, 2007). The quantitative dimension of the study was
determined in accordance with the semi-experimental pattern with unbalanced pre-test post-test
control group. Semi-experimental patterns are a very high model of application validity, especially in
terms of educational research where it is impossible to control all variables (Cohen, Manion & Morrison,
2007; McMillan & Schumacher, 2006). In the research conducted in educational settings, it is not
possible to change the quantity and quality of the students included in the class; and the studies are
carried out on the basis of the classes. Since it is not possible to interfere with the classes in this study,
the use of an unbalanced pre-test post-test control group semi-experimental pattern was preferred.

The qualitative dimension of this research is designed as a case study. This pattern is defined as an
intensive and detailed description and analysis of one or more cases (Christensen, Johnson, & Turner,
2015). Case studies involve looking at what is happening in the working environment, collecting data
systematically, analyzing data, and revealing the results based on them (Davey, 1991). The main features
of case studies are determinism, description and intuition (Merriam, 2013). The study was designed as a
program implementation case study model. This design helps to understand whether the
implementation is being carried out appropriately in line with its purpose. In general, such case studies
provide in-depth information on the operation of the application (Davey, 1991).

Study Group

The research was carried out in a secondary school in the province of ilkadim in Samsun with 6"
grade students due to the managerial, physical and practical facilities provided as the field of application
to the researchers. The characteristics of the study are as follows: Implementation of the MoNE
program, social studies courses’ weekly course hours are same as those in all schools, each course has
40 minutes duration and the students are not placed in the teaching process with any exams
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(success/ability). A homogeneous sampling method was used to determine the sample. In homogeneous
sampling, a similar subgroup or situation in the universe is generated in relation to the problem of the
research (Buyukoztirk, 2012).

The subjects of the study consisted of students studying at 6-L, 6-K, 6-H, 6-F branches, which were
determined to be equal to each other in both socio-economic and academic terms (GPA and
achievement averages in different subjects). The research was carried out with the participation of 85
students, 44 in the experimental group and 41 in the control group. Experimental procedures were
carried out with the participation of 85 students, 20 in experimental-1 (6-L) group, 24 in experimental-2
(6-K) group; and 22 in Control-1 (6-H) group, 19 in Control-2 (6-F) group. 54.50 % of the experimental
group consisted of girls and 45.50 % of boys while 48.80 % of the control group consisted of girls and
51.20 % of boys.

The achievement test prepared for the research subject was applied as pre-test to the students in
the selected branches and independent samples t-test was used to test whether the difference between
the averages of the groups was significant or not. The results are shown in Table 2.

Table 2.
Unrelated T-Test Results for the Pre-Test Scores of The Students in the Experiment and Control Group in
the Academic Achievement Test.

Group N X Sd df t p
Experiment a4 54.55 21.17 83 94 .35
Control 41 50.54 17.77

*:p<.05

Depending on the pre-test findings of the study, there was no significant difference between the pre-
test scores of the experimental and control group students for academic achievement test, [t(83) = .94,
p >.05]. In the study, it was seen that the success of the experimental and control group students were
close to each other before the application and it was concluded that the comparison of these two
groups was appropriate and 6-L / 6-K were assigned experimental group and 6-H / 6-F as control group.

In determining the qualitative group of the study, maximum variation sampling method was used. In
this study, scores obtained from the academic achievement test, grades obtained from written and oral
exams, success shown in performance homework and frequency of participation in the course were
based on the determination of the study group in order to provide the maximum diversity among the
participants. Based on the information received from the students, a total of 10 students, five girls and
five boys, who were determined to be as high, medium and low levels, were chosen for the qualitative
study groups. In the qualitative section of the study, three participants were identified as high-level
(participant 5, participant 8, participant 10), four participants as medium (participant 1, participant 3,
participant 3, participant 4, participant 9) and three participants as low-level (participant 2, participant
6, participant 7), and a semi-structured form developed by the researcher was applied to these
participants. Within the frame of research ethics, the names of the participants were not used directly;
the participants were numbered between 1 and 10, and were mentioned with these codes in the
research. Two social studies teachers provided support in the conduct of the study. The teacher who
contributed to the execution of the procedures in the experimental group graduated from the
department of social sciences teaching and has 15 years of professional experience; and the control
group teacher is a graduate of history department and has 21 years of professional experience.

Data Collection Tools and Data Collection

In this study, an academic achievement test was used as a quantitative data collection tool and a
semi-structured interview form was used as a qualitative data collection tool.

Academic achievement test: The academic achievement test was developed by the researcher as a
total of 52 questions, including selected unit topics, with at least 10 questions for each attainment. In
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order to determine the validity and reliability of the academic achievement test, the following
procedures were performed:

In order to determine the validity of the questions in the test, the researchers and six social studies
education department and two social studies teachers were given forms prepared by the Department of
Measurement and Evaluation. The experts were asked to evaluate the appropriateness of the questions
to the attainments and grade level, whether there was any scientific error, intelligibility in terms of
language and expression and whether the test and items are defective in technical properties. Following
experts’ opinions, the number of the questions was reduced to 35. In order to determine the reliability
of the academic achievement test prepared for the pre-application and to make item analysis, it was
regarded as appropriate to make the pre-application of the test on the students who had already
learned the unit to be applied. For this reason, it was applied to 350 students in four secondary schools
in Samsun province. After pre-application of the achievement test, Cronbach Alpha reliability coefficient
was evaluated and reliability coefficient of the test was calculated as a=.82. In this context, according to
Doran's (1980) reliability range assessment, it was accepted that the academic achievement test was
highly reliable. In addition, item analysis was carried out to calculate the item statistics of the test, to
determine question items to be directly tested and the corrections to be made to these items. According
to the results of item analysis of the Academic Achievement Test, 10 questions with a discrimination of
less than .30 were eliminated and a total of 25 multiple choice questions with four options involving
questions at moderate difficulty and high discrimination were arranged in test form and prepared for
the main application. The academic achievement test prepared for data collection and the teaching
plans and activities were implemented in April-May in the 2014-2015 academic year. As the main
applications coincided with the end of the semester, the retention test was conducted at the beginning
of October four months after the implementation.

Semi-structured interview form: The most frequently used data collection tool for qualitative
research is the interview method (Yildirnm & Simsek, 2013). The qualitative data of this research were
collected with a semi-structured interview form. Semi-structured interviews are more flexible than
other interview techniques (Turn(ikl, 2000). In this context, the relevant literature was first reviewed in
order to ensure content validity in the development process of the form. Questions were presented to
the researchers and two field experts and required corrections were made. After the corrections, the
pre-application of the interview form prepared for the students was conducted with two students in the
experimental group who would not participate in the main interviews. These two interviews were
recorded but they were excluded from the study. In the preliminary application of the interview, after
the interview with the students was completed, the students were asked whether they understood
questions and the answers and notes were written on the form. Following the preliminary interviews,
corrections were made on the form and the form was made ready for the main application. The
interviews with the students lasted between 10-15 minutes and were recorded with an audio recording
device. During the interviews, there were no problems and the questions in the form and the probe
questions were directed to the participants.

Data Analysis

In order to analyze the quantitative data of the study, the scores of both groups in the pre-test, post-
test and retention test were calculated and analyzed with SPSS package program. The normality of the
variables was first examined in order to determine the tests that should be used in the achievement test
analysis. In this study, Shapiro-Wilk test was used because the sample was fewer than 50 in both
experimental and control groups. Parametric tests were used in cases where the Shapiro-Wilk values of
the students' scores were greater than .05. In cases where Shapiro-Wilk values were less than .05, it was
accepted that they did not indicate normal distribution and were analyzed using non-parametric tests.
All analyses in this research were evaluated at .05 significance level. In order to determine the retention
of the applied program in learning, a single factor ANOVA was used for repeated measurements
showing the relationship between the pre-test post-test and retention scores of the experiment and
control groups.
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Qualitative data collected through semi-structured interview form were analyzed according to the
“descriptive analysis” method. The data obtained in descriptive analysis are summarized and interpreted
according to the previously determined themes (Yildirim & Simsek, 2013). The qualitative analysis of this
research was started by transcribing the data recorded in the Audio Recorder into the Word file. The
opinions obtained are coded and interpreted under the defined categories. Direct quotations are
included in order to better reflect the opinions of the participants and to ensure the validity of the
research.

Course Plans and Activities Applied to Experimental Group

Within the scope of the research, course plans, made by using communication technologies,
prepared for the teaching of global education related attainments and supported by activities, were
applied to experimental group by the instructor according to the direction of the researcher. The unit of
“Our country and world” consists of five subjects and five attainments. A total of five different activities
were created, one for each subject in the unit. All of the course plans and activities were prepared by
the researcher and at this stage different communication technologies were given frequently in the
plans. 11 lesson plans with five activities were prepared for teaching the attainments related to global
education by using communication technologies, were evaluated by two field experts and two social
studies teachers, and, by making corrections in accordance with expert recommendations, were pre-
applied for four weeks with 21 students studying in 6th grade. A total of 11 sessions (1 session= 40
minutes) and four weeks of “our country and the world” unit were prepared for the experimental group
(Table 3).

Table 3.
Descriptive Information on the Applications to the Experimental Group.

Communication Tech. Course Course Plan
Unit Topics Attainments Used in Practice Activities Hour Number
Where and Makes inferences about the  Newspaper clippings, Invitation to 3 3
how do we causes of the distribution of  video, news blog City
live? population and economic
activities around the world
using visual materials and
data.
Economic Evaluation of the economic ~ Newspaper clippings,  Product 2 2
Relations relations of our country with television, news blog Marketing
other countries in terms of
resources and needs.
Leader Evaluates our cultural, social, Newspaper clippings, = Newspaper 2 2
Turkey political and economic television, news blog Page
relations with Turkic Designing

republics, neighbouring and

other countries in terms of

Atatirk's national foreign

policy understanding.
The Fruitof  Realizes the importance of Newspaper clippings,  Help 2 2
Brotherhood solidarity and cooperation of television, news blog Mobilization

our country with other

countries in natural disasters

and environmental

OUR COUNTRY AND THE WORLD

problems.
| love People Evaluates the role of Newspaper clippings,  Addressing 2 2
international culture, art, fair video, news blog the World

and sports activities in inter-
communal interaction.
Total 11 11
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No intervention was made to the control group during the applications in the experimental group. In
control group, the social studies teacher was told to carry out the course and the unit in the same way
as the previous years and not to make any changes. In this context, the researcher joined the courses in
the control group as an observer. In the observations made in the control group, it was determined that
the teacher did not use any communication technologies, did not deviate from the textbook mostly,
occasionally benefited from projector and preferred direct instruction method. Direct instruction
method is defined as teaching a subject or event by explaining and showing it to the students by the
teacher. In the method which is made through verbal symbols, what is to be learned is presented to the
student in the final form (Agikgdz, 2007).

Findings

The Effect of Communication Technologies (Newspaper, Television, Video and News Blogs) Used in
Teaching Global Education-Related Attainments on Academic Success

The academic achievement test prepared for our country and world unit in the experimental and
control group was applied to both groups as pre-test, post-test and retention tests. In order to test the
effect of communication technologies used in teaching of global education-related attainments on
academic success, post-test scores of the students in the experimental and control groups and pre-test-
post-test mean scores of the experimental and control groups were compared. Post-test scores of the
groups were analyzed by Mann-Whitney U Test and the results obtained from this analysis are given in
Table 4.

Table 4.
Mann-Whitney U Test Results for Post-Test Scores in the Academic Achievement Test of Students in the
Experimental and Control Group.

Group N Sequence Average Sequence Total U p
Experimental Group 44 56.41 2482.00 312.00 .00
Control Group 41 28.61 1173.00

In Table 4, it was found that there was a significant difference between the post-test scores of the
students in the experimental and control groups for the Academic Achievement Test [U = 312.00,
p<.05]. The fact that the sequence average of the experimental group (56.41) is higher than that of the
control group (28.61) shows that the significant difference is in favor of the experimental group. This
result indicates that the teaching program applied to the experimental group for our country and the
world unit is more effective in increasing student achievement than the teacher-centered direct
instruction method applied in the control group.

Table 5.
Wilcoxon Signed Ranks Test Results for Pre-test and Post-Test in Academic Achievement Test of
Experimental Group Students.

Pre — Post test N Sequence Average Sequence Sum z p
Negative sequence 2 4.00 8.00 -5.62 .00
Positive sequence 41 22.88 938.00

Equal 1

In Table 5, the scores of the experimental group from the pre-test and post-test in the Academic
Achievement Test were analyzed with Wilcoxon Signed Ranks Test. Accordingly, it was found that there
was a significant difference between the pre-test and post-test scores of the experimental group
students for academic achievement test [z = -5.62, p <.05]. The fact that the positive rank mean (22.88)
of the experimental group students was greater than the negative rank mean (4.00) shows that the
significant difference is in favor of the positive ranks, i.e. post-test (pre=54.55, post =82.55).
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Table 6.
Wilcoxon Signed Ranks Test Results for Pre-test and Post-test in the Academic Achievement Test of the
Students in the Control Group.

Pre — Post test N Sequence Average Sequence Sum A p
Negative sequence 11 13.36 147.00 -3.40 .01
Positive sequence 28 22.61 633.00

Equal 2

In Table 6, the scores of the control group from the pre-test and post-test in the academic
achievement test were analyzed with Wilcoxon Signed Ranks Test. According to the results of the
analysis, it was concluded that there was a significant difference between the pre-test and post-test
scores of the control group students for academic achievement test [z = -3.40, p < .05]. The fact that the
positive rank mean (22.61) of the control group students was greater than the negative rank mean
(13.36) indicates that shows that the significant difference is in favor of the positive ranks, i.e. post-test
(pre=50.54, post=60.68). These results show that the education given in both experimental and control
groups increases the success of the students.

The Effect of Supporting Global Educational Attainments in Social Studies Course with Communication
Technologies on Learning Retention

Within the scope of teaching attainments related to global education in social studies course, pre-
test, post-test and retention test scores were compared to determine the effect of use and non-use of
communication technologies in teaching our country and the world unit on knowledge retention.
Repeated measures ANOVA was used in order to determine whether there is a significant difference
between the pre-test, post-test and retention test scores of the experimental and control group
students. This technique tests whether the average scores of two or more related measurement sets
differ significantly from each other (Biylkoztiirk, 2010).

Table 7.
Single-Factor ANOVA Test for Repeated Measurements Showing the Relationship between Pre-Test,
Post-Test and Retention Scores of Experimental Group Students.

Source of Variance Sum of Squares df  Average of Squares F p Significant Difference*

Between test subjects 24269.58 43 177.35 48.35 .00 2>1,3>1
Measurement 18179.88 2 9089.94
Error 16166.79 86 187.99

*The source of the difference was obtained by Bonferroni from post-hoc tests.1: Experiment Group pre-test, 2: Experiment Group
post-test, 3: Retention post-test

Table 7 indicates that there was a statistically significant difference between the pre-test, post-test
and retention test scores of the experimental group students [F (2.86)=48.35, p<.05]. Pre-test mean
score was found as x¥=54.55, arithmetic mean score as X=82.55, and the arithmetic mean of retention
test as X=74.18. According to this, post-test scores had the highest mean among the three factors. Pre-
test scores had the minimum mean. When considering the source of the difference, it is observed that
there is a difference between the pre-test and post-test and between the pre-test and the retention test
scores. In light of this, it can be argued that the teaching practice using communication technologies is
effective for the experimental group and makes a significant difference in students' learning.

Table 8 indicates that there is a statistically significant difference between the pre-test, post-test and
retention test scores of the control group. [F (2.80)=20.20, p<.05]. Pre-test mean score of the control
group was found as x¥=50.54, post-test arithmetic mean score as x=60.68, and the arithmetic mean of
retention test as X¥=39.20. According to this, post-test scores of the control group had the highest mean
among the three factors. Control retention post-test had the minimum mean. When examining the
source of the difference, it is observed that there is a difference between the pre-test and post-test and
between the pre-test and retention test and between the post-test and retention test.
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Table 8.

Single-Factor ANOVA Test for Repeated Measurements Showing the Relationship between Pre-Test,
Post-Test and Retention Scores of Control Group Students.

Source of Variance Sum of Squares df Average of Squares F p Significant Difference*
Between test subjects 308500.81 40 887.75 20.20 .00 2>1, 3<1, 2>3
Measurement 9629.14 2 4814.57

Error 19256.14 80 240.70

*The source of the difference was obtained by Bonferroni from post-hoc tests. 1: Control Group Pre-test, 2: Control Group post-
test, 3: Retention post-test

Students' Views about Using Communication Technologies in the Teaching of Attainments related to
Global Education

In this section, findings obtained from the interviews with the students were examined and
explained in detail in two different categories as “factors that attract the students’ attention in our
country and the world unit” and “contribution of using communication technologies in the unit to the
understanding of the topics”.

Elements attracting students' attention in our country and World unit: The first of the procedures
to be done about the course is to attract students' attention and keep their attention alive during the
course. In this section, the participants in the experimental group were asked to give their views on
curriculum prepared for teaching the attainments related to global education in social studies course by
using communication technologies by answering the following questions: what attracted your attention
when teaching our country and world unit and can you tell three things that you remember in the
teaching of our country and world unit? When examining answers given by the participants, the
elements which attract the most attention when teaching our country and the world unit were found to
be videos, events, frequent use of newspaper news, solidarity, Somali news, Pakistan earthquake news,
Olympic news, import-export products and the characteristics of countries. Table 9 indicates the
elements that draw the attention of the participants and the distribution of these elements according to
the participants.

Table 9.

Elements Attracting Students' Attention in Our Country and World Unit.

Elements attracting attention Participants

Videos Participant 1, Participant 5, Participant 8

Events Participant 1, Participant 2, Participant 3, Participant 6,
Participant 9

Frequent use of newspaper news Participant 1, Participant 9

The importance of helping each other Participant 2, Participant 5, Participant 7

Somali news Participant 4, Participant 7, Participant 10

Pakistan earthquake news Participant 2, Participant 3, Participant 4, Participant 6,
Participant 8

Olympic news Participant 6, Participant 7, Participant 9

Imported-exported products Participant 3, Participant 4, Participant 5, Participant 10

Characteristics of countries Participant 8, Participant 10

The most important detail that emerged from the answers given was that the elements that
attracted the participants’ attention had similar characteristics and the participants expressed them by
using similar expressions. In this context, the participants' maximum attention while teaching the unit
was focused on the news about events carried out and a poor Turkish child sending 1 Turkish lira to
Pakistan after an earthquake disaster in this country. For example, Participant 3 said that he was
impressed by the news about the Turkish boy sending 1 lira to Pakistan and added that he shared the
news with his social surroundings: Although poor, the Turkish boy who sent 1 lira remained in my mind.
He broke his fast with bread from garbage, | was very sorry. | told my dad because | was so impressed
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with the letter he wrote. In this respect, almost all of the participants chose the news about the people
who are especially in trouble when the unit was being taught and used similar statements emphasizing
the importance of cooperation. In addition, four participants said that imported and exported products
in the unit attracted their attention and three other participants said that they could not forget the
Olympic images. Two participants emphasized that Newspaper News are used more frequently in our
country and world unit; participant 8 and 10 listed a few of the features of the countries and drew
attention to the countries that were emphasized in the lessons. In this context, the opinions of some of
the participants who expressed their views on the prominent elements of our country and world unit
are as follows:

“I used to wonder why other countries wanted to buy something from us. Why do they take nuts
from us, they don't have gardens? Then the teacher came to one of the classes with a handful of
nuts. | even wanted it. Then our teacher said that in some countries, nuts are not grown at all
because of the climate. The second thing | remember, | noticed that the people in Somalia were so
hungry, | was sad. And | was also surprised that the poor boy sent money to Pakistan” (Participant 4).

“The videos we watched in your class attracted my attention. Last week, we made a video by
imitating our elders. We presented it to our teacher, and it was much liked. We felt ourselves like
Nuri Bilge Ceylan. | was very interested and excited. Then | was attracted by the commercial
activities, exports or imports that the countries did, the things that they did. It was important that
we learn about countries’ cooperation with each other. And | think it's something that's not in other
units” (Participant 5).

"Erzurum Winter Olympics attracted my attention. The images were beautiful. There was a torch
there, something like a volcano, and it was huge. | wondered at that moment how the snow didn't
melt because the fire was so big. And the horsemen on the Olympic field caught my attention. Other
than that, | noticed Somali. There were so many people in Somalia, there were dead, they didn't
even have water. We organized a charity campaign at the event” (Participant 7).

“For example, | noticed the news about the poor child sending 1 lira to Pakistan. It surprised me that
he thought of other people, not himself, and that he loved others. We saw videos. You taught
something about them. | got information about countries. I'd like to see the Statue of Liberty in
America and umbrella houses in Japan” (Participant 8).

“We read a lot of newspaper news every lesson. It caught my attention. Our teacher used to profit
newspaper news but we didn't use them in every lesson. We learned what happened in different
countries. | also noticed Erzurum Winter Olympics. The events we did were also nice” (Participant 9).

“My teacher drew my attention to the earth forms of other countries. The whole of Somalia was like
earth. Japan was beautiful. The houses were like an umbrella. | also noticed Somalian people living in
difficulty. Imported and exported things also attracted my attention” (Participant 10).

Contribution of Communication Technologies Used in the Unit to Understand the Issues

Innovations in communication technology are effective in education as in all areas (Karasar, 2004).
Understanding and retention of learned knowledge is not possible with a rote understanding but with a
learning process. In the process of learning, effective and accurate use of new communication
technologies can positively affect students' learning performance. In this section, the participants were
asked: How did the effective use of newspapers, television, video and news blogs in our country and the
world unit contribute to your understanding? Table 10 indicates the contribution of communication
technologies to understanding the issues in the unit in line with the participants' responses.

Table 10 indicates that almost all of the participants reported that the communication technologies
used in the unit made the subject understandable. For example, participant 10 said, “they made me
understand the issue better. | don’t understand much when someone reads, or tells them directly, but |
can understand better when | watch a video or read a newspaper article.”
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Table 10.
Contribution of Communication Technologies Use in the Unit to the Understanding of the Issues.

The Impact of Communication
Technologies on Understanding Issues  Participants

Getting information Participant 2, Participant 3, Participant 4, Participant 6,
Participant 8

Knowledge retention Participant 2, Participant 3, Participant 6

Expansion of the subject Participant 1, Participant 4

Understanding of the subject Participant 1, Participant 3, Participant 4, Participant 6,
Participant 7, Participant 8, Participant 10

Repeating the subject Participant 5, Participant 9

Causing behavior change Participant 7, Participant 5

These words seem to emphasize that the direct instruction is a weak method to understand the subject
and using communication technologies in lesson makes the subjects more comprehensible. Half of the
participants did not ignore the contribution of communication technologies to knowledge acquisition. In
particular, the participants point out the fact that they obtained new and different information through
communication technologies. Again, three participants reported their opinion that newspapers, videos
and the internet had a positive impact on the retention of the learned information. Participant 1 and
participant 4 emphasized that the communication technologies used expand the topics while participant
5 and participant 9 expressed that these technologies also encouraged them to repeat the topics.
Participant 5 and Participant 7, referring to a different point from the other participants who expressed
their opinions, stated that communication technologies caused a positive change in their behavior.
Some of the opinions of the participants embodying the above findings are given below:

"They developed us more, gave us support. They explained the information more, expanded the
topic. We understand more” (Participant 1).

“We have acquired new information. | tell other friends about these things because | can remember
most of the information” (Participant 2).

“We didn't take much advantage of projector. We didn't use newspapers, news, and internet in
every lesson. We've used them in every class since you came. What we did helped me to understand
and learn better. | gained knowledge. | remember things more” (Participant 3).

“We have imitated what we watched. We've got some copies from them. | don't think there was
anything bad. Videos were also very nice. They set an example for me. When | imitated them, |
repeated them. Because | saw how they were done, | had nice behavior, they made nice
contributions” (Participant 5).

“It has contributed to my understanding of the issues. For example, at an event, we were thinking
about what we should do. We looked at newspapers you gave us. Then we were lucky there, since
we had the same as Cappadocia. We designed our newspaper using news there. That's good. We've
learned different things. It caused me to keep the information in my mind by doing the event...
When we think about it, it's good for us. You know, it might be better for us when we get to another
class” (Participant 6).

“For example, | have a better understanding of the issue of cooperation. For example, the child there
with 2 liras has attracted my attention much. The child who could not bring bread to his own house
donated 1 lira to another country, which attracted my attention. He made me more helpfu.”
(Participant 7).

Discussion, Conclusion and Implications

It is necessary to use correctly, learn and know communication technologies and follow
developments in this field in order to be aware of the current developments in the globalization process,
to be able to adapt to them, to benefit from multiple channels, to communicate with the world in socio-
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cultural, economic and political sense and to understand and interpret those developments and transfer
changes into educational field. As a matter of fact, it is aimed to train effective citizens who can follow
global developments today, adapt to these developments, and produce fast and practical solutions for
increasing global problems, as well as act for the benefit of humanity. The basic approach of social
studies course is to provide students with a global perspective and to raise effective citizens in this
direction. In this research, a curriculum supported by communication technologies was developed and
implemented in the teaching of the attainments related to global education.

Today, communication technologies are known to have a decisive and important impact on
educational systems and especially on the application aspect of education. Academic achievement test
prepared for our country and the world unit was applied to both experimental and control groups within
the scope of the research and it was determined that there was a statistically significant difference
between the pre-test and post-test scores of the experimental and control groups according to the test
results. During the research, the lessons conducted with the control group were carried out by teacher-
centered direct instruction method. In teacher-centered approaches, the teacher is in the position of
“transmitting information” and the student is in the position of “receiving information” (Celik, 2006).
The method of direct instruction from teacher-centered program approaches applied to the control
group involves the process of teaching the information to the learners (Demirel, 2000) and can
contribute to the process of learning when it is used correctly as part of other teaching methods. It was
found that there was an increase in the scores of the control group in which this method was applied,
but this difference was less than that of the experimental group, and in this context, there was a
significant difference in the post-test scores in favor of the experimental group students. Therefore, in
this study, it was concluded that the teaching program applied to the experimental group is more
effective in increasing the academic success of the students according to teacher-based direct
instruction method applied to the control group. Similarly, in many studies, it was determined that the
results were in favor of the experimental group in teaching applications using communication
technologies or multimedia (Akbaba, 2009; Akgun et al., 2014; Aksin, 2006; Butler & Mautz, 1996;
Damirchi-Sadri, 2014; ilhan, 2010; Mayer, 1997; Mene & Mene, 1972; Shepherdson, 2001; Sahin, 2000;
Tezci, 2003; Turker & Yaylak, 2011; Yazici, Bulut & Aktlrk, 2013; Yesiltas & Turan, 2015). However, in
some studies where technology-supported teaching was conducted to the experimental group and
methods such as expression, question-answer and demonstration were applied to the control group, no
significant difference was detected in the academic achievement of the students (Altinisik & Orhan,
2002; Baltaci & Akpinar, 2011). In this study, it is thought that course plans and activities prepared to
teach the attainments related to global education with use of communication technologies may have
increased students' attitudes, interests and motivations towards the course and their success in our
country and the world unit may have been increased as a result of following the lessons more carefully.
Because the positive attitudes, interests and motivations of the students towards the course have an
important role in influencing students' behavior and success in school (Akbaba, 2006; Bentley, 2003;
Demirel, 2012; Erden & Akman, 1997; George, 2006; Marzano, 1992; Oztiirk & Baysal, 1999; Popham,
2005; Russell, 1999).

Teacher-centered education practices that are often preferred in social studies courses do not
provide a motivating opportunity for learners (Heafner, 2004). However, new values for learning and
teaching require a student-centered reorganization of learning conditions. In this context, it is aimed to
make teaching less formal, but more individualized (Ozden, 2005). The decrease in academic
achievement may be due to family or school, or economic opportunities (Tezcan, 1984). 11 students
who were found to have experienced a decrease in the control group post-test scores in the research
were more than those in the experimental group; this is thought to be due to difference in teaching
programs. In order to maximize the learning potential of the learner during the application of teaching
programs, appropriate teaching method should be chosen (Tok, 2017) and individual differences
(Gengtanirim, 2018) should be taken into consideration. Therefore, the lack of enrichment of the
environment with multimedia content and the lack of education based on individual methods constitute
an important aspect of the failure. As a matter of fact, the limited number of sensory factors
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participating in the learning process in learning environments and the design of a program that requires
teaching each student in the same way can ignore the individual characteristics of the student
(intelligence, learning styles, gender) (Gengtanirim, 2018; Najjar, 1996; Tezcan, 1984). Individual
differences represent a variety of personal characteristics and should be taken into account because of
the presence of these characteristics in all-educational settings. Because each individual is unique and
one of the most natural characteristics is that they are different (Cayci, 2007). Thus, in education,
success can be achieved to the extent that it can be sensitive to differences between individuals
(Aktepe, 2005). In a student-centered education, student is the basis of the educational system. In this
context, individual differences should be taken into account in education process, the teacher-centered
structure where learners remain passive should be moved away, all kinds of negative variables that
prevent learning in learning environments should be determined through educational research, teaching
environments should be enriched with multiple teaching environments and educational and
instructional programs should be developed and implemented within this framework.

It is very important that what is learned in the teaching process is permanent. As stated earlier,
learning environments designed using communication technologies and addressing multiple sensory
organs enable learners to actively participate in the learning process and ensure learning retention. In
this context, Semerci (1999) expressed that active sensory organs provide retention in learning. Seven
and Ergin (2008) also argued that effective learning is permanent in the respect of the sensory organs
addressed by the student. In this study, it was determined that the teaching program supported by
communication technologies applied to experimental group in the teaching of the attainments related
to global education in social studies class provides higher learning permanence for students compared
to the teacher-centered direct instruction method applied to the control group. The role of teaching
methods in learning retention is great. In parallel with the results of the present study, Raupers (2000)
found that in the multi-learning environment, where communication technologies were used, more
permanent learning was made than in the learning environment where teacher-centered methods were
applied. In both theoretical and experimental studies, it was determined that the success of the
experiment groups was higher in the results of retention tests conducted after teaching applications
that address multiple sensory organs and supported by Communication Technologies (Akin, 2015; Azeta,
2008; Karaduman, 2005; Mene & Mene, 1972; Schiiler, Scheiter & Gerjets, 2013; Sezgin, 2002;
Shepherdson, 2001; Tirkmen, 2001).

The most effective mechanism that enables to recognize the stimuli presented in the learning-
teaching process, distinguish the important elements and send them to the process is attention (Oztiirk,
1999). For this reason, appropriate attention strategies should be used to ensure the realization of
learning. In this research, the subjects that attracted the most attention of the students during the
interviews with the experimental group students were videos, events, frequent use of Newspaper News,
cooperation, Somali news, Pakistan earthquake news, Olympics, imported-exported products. In this
context, the rapid flow of cultural values, global changes and developments in the world through
communication technologies attracted the attention of the students. In this context, it is thought that
there is a positive relationship between the use of communication technologies and the level of
attention and interest that students show for global issues. Therefore, it is important to increase
interest in global issues and to draw attention and to design learning environments that allow
communication technologies to be utilized at this point and to integrate these environments into the
learning process in order to ensure sustainability of global education.

Communication technologies make it possible for learners to advance at their own pace of learning,
obtain rich information from different sources, and make effective learning. It has been determined that
the curriculum supported by communication technologies applied to the experimental group in the
teaching of the attainments related to global education, helps the students acquire new information,
contributes to the retention of information, detail the topics, makes the topics available, makes it
possible to repeat the topics and causes behavioral changes. Similarly, Yavuz and Coskun (2008)
concluded that communication technologies facilitate the follow-up, repetition and understanding of
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the transmitted information. In addition, in many studies, it is emphasized that students can make
effective learning by using communication technologies (Allegra, Chifari, & Ottaviano, 2001; Boshuizen
& Wopereis, 2003; Cuhadar & Unal, 2017; Daghan et al., 2015; Fluck, 2003; Hamidi & Chavoshi, 2018;
Han & Yi, 2018; Jonassen, Campbell & Davidson, 1994; Koszalka & Wang, 2002; Lim & Ching, 2004;
Motschnig-Pitrik & Holzinger, 2002; Ko¢ & Ayik, 2017; Owston, 1997; Oztiirk & Talas, 2015; Rashid &
Asghar, 2016; Roblyer & Doering, 2013; Sandholtz, Ringstaff & Dwyer, 1997; Wilson & Lowry, 2000).

Depending on the results of the present study, taking into account the following suggestions is
thought to be beneficial for the applications to be made in the classrooms and in the field:

e It was seen that the curriculum prepared for the teaching of the attainments related to global
education and supported by activities and in which newspapers, television, video and news blogs are
used positively affect the motivation of experiment group students. For this reason, if the classrooms
cannot be equipped with newspapers, television, video and news blogs, it would be appropriate for
global education to be supported by at least one class in the school with these technologies.

e MoNE should prepare a curriculum enriched by the use of newspaper, television, video and news
blogs in order to support primary and secondary school students in learning about global educational
attainments in social studies course. For this purpose, a wide range of research should be carried out
by teachers, educators, professionals of communication technologies and child psychologists.

It may be suggested to conduct research using quantitative (wider perspective) and qualitative (in-
depth) research methods and techniques for the function of global education in both social studies and
other disciplines and to make comparisons for the effectiveness of these studies.
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Tiirkge Siiriim

Girig

Kiresellesme, glinimuzde gerek uluslararasi politika ve diplomasi alaninda gerekse bu alana ait
akademik calismalarda en fazla kullanilan terimlerin basinda gelmektedir (Bayar, 2008; Robertson,
1999). Kelime olarak, bitinin kusatilmasi, sarilmasi, buttinlestiriimesi anlamina gelen kiresellesmeyi
Giddens (1990), sanayi devrimi sonrasinda ¢ogulcu, diinya capindaki postmodern déneme iliskin bir
algilama bigimi olarak gormustiir. Kuresellesme, gittikce bitlnlesen kiiresel ekonomi ve diinya
genelindeki iletisim artisi nedeniyle diinyanin yavas yavas daha fazla bir karsilikli baghlk igerisine
girmesiyle sonuglanan oldukga karmasik bir stregler bltiinlne isaret eder (Yang & Vidovich, 2002). Bu
sire¢ blyume ve gelisme icin yeni firsatlar saglamakla birlikte, toplumlarin birbirlerine olan
bagimliliklarini giin gectikce artirmaktadir (Karlsen, 2002). Ginden gline ekonomi ve toplumlarin ulusal
yapilarindaki zayiflamaya bagl olarak varligini artiran kiresellesme, gliniimiizde modern diinyayi
sekillendiren en kapsamli giiclerden biri olarak gérilmektedir (Amin & Thrift, 1995; Knight, 2015). Bu gii¢
ozellikle de egitim alaninda kendini daha fazla hissettirmistir (Gliven, 1999).

Kiresel egitim, ¢ok kiilturli, birbirine bagimli ve uluslararasi rekabet etme 6zelligi gésteren bir diinya
dizeninde s6z sahibi olma ve aktif katilim icin temel olan bilgi beceri ve tutumlari gelistirir (Merryfield,
1995). Kiresellesen dinyada uluslarin egitim yapmasini zorunlu kilan kiresel etkenler, teknolojik
degismeler, kisisel beklentiler ve memnuniyetsizlikler, toplumsal beklentiler ve sinirlamalardir (Aslan,
2004). Bu dogrultuda kiresel egitimin amaci, diinya toplumunun yasam icin gerekli yetkinlikleri elde
etmelerine, karmasik hayat kosullariyla ve gelecegin belirsizlikleriyle basa ¢ikmada bireyleri
desteklemek, demokratik politikalarla egitimi sekillendirmek, daha bariscil bir diinya yaratmada
ogrencilere rehberlik etmek ve 6gretmenlere yeni firsatlar sunmaktir (Kirkwood 2001; Scheunpflug &
Absrand, 2006). Merryfield (1997), Kirkwood (2001) ve Pincas (2001) ise kiiresel egitimin 6grencileri
etkileyen boyutlarini soyle siralamislardir;

¢ Olaylara ve durumlara farkli perspektiflerden yaklasabilme,
e Arastirma ve uygulama topluluklari olusturma,
e Kiiresel dinamikler konusunda bilgi sahibi olma,
e Ogrenme,
e Uluslararasi bir dil olarak ingilizce 6grenimi,
e Diger kiiltlrleri anlama ve kiltirlerarasi farkindalik ve saygi duyma,
e Farkli diller 6grenmeye yonelik beceri sahibi olma,
e Elektronik okur-yazarlik.
Klresel pazarda da daha etkili rekabet edebilmek igin 6zellikle sosyal bilgiler programina daha genis
bir cografi perspektiften yaklasiimasi ve bu dogrultuda diizenlemeler yapilmasi kiiresel egitim igin

onemlidir (Pike, 2000). Clnki kiresellesmenin dinamiklerine karsi, gerek toplumsal ihtiyaglarimiz ve
sosyal iliskilerimiz gerekse kiltiirel degerlerimiz bliylk olgiide degisime ugramaktadir.

Tirkiye’de 2006’dan bu yana yapilan egitim reformlari ile 6zellikle 6gretim programlarinda kokli
degisiklikler yapilmis ve sosyal bilgiler 6gretim programi da bunlardan etkilenmistir (Agikalin, 2010a; Milli
Egitim Bakanhgi [MEB], 2005b). Tirkiye’deki mevcut sosyal bilgiler programi incelendiginde genel olarak
kiiresel egitimle ilgili 6ne ¢ikan en 6nemli unsur 6grenme alanlaridir. Sosyal bilgiler programinda 4.
siniftan 7. sinifa kadar devam eden siiregte kiiresel egitimle ilgili Gnitelerin ve kazanimlarin “Kiiresel
Baglantilar” 6grenme alani gergevesinde yapilandirildigi goérilmektedir. 2005 yilindan glinlimiize kiiresel
egitim baglaminda yer alan bu 6grenme alanina 2017 yilinda son glincellenen programda da yer verildigi
gorilmektedir (Tablo 1).
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Tablo 1.
“Kiiresel Baglantilar” Ogrenme Alani Uniteleri, Kazanim Sayilari, Ders Saati Siireleri ve Toplam Ders
Saatine Oranlar1 (MEB, 2005; MEB, 2014; MEB, 2015; MEB, 2018).

Sinif Ogr. Alani Uniteler Kazanim Sayisi  Ders Saati  Ders Saatine Orani (%)
4 g 4.7. Kuresel 4 14 13.00
- o
= Baglantilar
5 Z 5.7. Kiresel 5 14 13.00
G Baglantilar
6 & 6.7. Kiiresel 4 14 13.00
g Baglantilar
7 e 7.7. Kiresel 4 12 11.10
2 Baglantilar
Toplam 17 54 50.10

Tablo 1 incelendiginde “Kiresel Baglantilar” 6grenme alaninin 4. 5. 6. ve 7. siniflarda 2017 yilinda
glincellenen programda yine ayni isimle Unitelere ayrildigi gérilmektedir (MEB, 2018). 2005 yilindan
ginimize kadar kullanilan 6gretim programinda ise “Kiiresel Baglantilar” 6grenme alani 4. sinifta
“Uzaktaki Arkadaslarim”, 5. sinifta “Hepimizin Diinyasi”, 6. sinifta “Ulkemiz ve Diinya” ve 7. Sinifta
“Ulkeler Arasi Képriiler” seklinde tnitelere ayrilmistir (MEB, 2005).

Kiresel diinyada iletisim teknolojileri bilgiyi aktarmada, dagitmada, degerlendirmede okullardan ¢ok
daha basarili olmustur (Caglar, 2008). Bu baglamda ilk kitle iletisim teknolojileri arasinda en onemlisi
olan gazetelerle baslayan, ardindan radyo ve televizyonun eklenmesiyle birlikte genisleyen medya
endustrisi, son otuz yilda kiiresel hale gelerek egitim, kiiltiir, siyaset ve ekonomi alanlarini degisime
ugratmistir (Blyiikbaykal, 2014). Ozellikle bu degisim kiltiirin katmanlarini daha derinden etkilemekte
ve bu baglamda kiiltiirel egilimler kiiresellesme siirecinde kendilerini daha fazla agiga ¢ikarmaktadir. Bu
baglamda iletisim teknolojileri ve kiltlr endustrisi ortak calisarak diinyada kontrol mekanizmasi haline
gelmislerdir (Alioglu, 2011). Dinyada kontrol mekanizmasi haline gelen iletisim teknolojilerinin yarattigi
zorluklarin Gstesinden gelebilmek icin ise 6grencilere yeni 6grenme stilleri ile modern iletisim
teknolojilerini kullanabilecekleri ortamlar yaratarak 6grencileri etkin kilmak gerekmektedir (Buckingham,
2002).

iletisim teknolojilerindeki gelismelerle, diinya artik daha bilinir ve daha ulasilabilir bir hal almistir.
iletisim teknolojileri araciligiyla verilen kiiresel egitim, égrencilere coklu bakis acisi kazandirma, diger
kalturleri anlama ve saygl duyma, dinyanin birbiriyle baglantili bir sistem oldugunu kavrama, kiiresel
olaylar ve sorunlar hakkinda bilgi sahibi olma gibi bilgi, beceri ve yeterlilikleri kazandirma cabasi
icerisindedir (Bozkurt, 2013). Biiylik oranda teknolojik gelismelerin etkisi ile baslamis goriinen egitimdeki
yeni arayislarin, teknik, ekonomik, akademik ve psiko-sosyal boyutlari ile ciddi bir siizgegten gegirilmesi,
ozellikle uygulama ile ilgili hem kiiresel hem de ulusal boyutlarda stratejiler gelistirilmesi gerekmektedir.
Teknolojideki bu biylk atiimin gerisinde kalmamak igin, Turkiye’de de hem kuramsal hem de
uygulamaya yonelik galismalar yapilmasina ihtiyag¢ vardir. Tirkiye ve yurtdisinda yapilan g¢alismalara
bakildiginda 6zellikle kiresel egitimle ilgili calismalarin betimsel ¢alismalar oldugu ve biylk bélimanin
de yurtdisinda yapildig1 belirlenmistir (Acgikalin, 2010a; Acikalin, 2010b; Addey, 2017; Ainscow, 2016;
Alazzi, 2011; Alice & Bundy; 2018; Bozkurt, 2013; Case, 1993; Chin & Jacobsson, 2016; Dean, 2003; Gallo
& Beckman, 2016; Haselkorn, 2014; ilhan, 2009; Kan, 2009; Kiling & Kiling, 2018; Kilpatrick, 2010; Kniep,
1986; Koluman, 2011; Kuonanoja & Oinas-Kukkonen, 2018; Lingard, 2019; Marshall, 2007; Mundy &
Manion, 2008; Ozkan, 2006; Reimer & McLean, 2009; Savelyeva, 2008; Verger, Steiner-Khamsi &
Lubienski, 2017; Yang, 2010). Yine ulkemizde medyaya ya da iletisim araglarina yonelik yapilan
calismalarda ise daha ¢ok bunlarin olumsuz etkileri Gzerinde durulmaktadir (Alver, 2005; Demir, 2016;
Deniz & Gurultli, 2018; Dogan, 2006; Dogutas, 2013; Erjem & Caglayandereli, 2006; Tahiroglu et al.,
2010; Tokdemir et al., 2009; Tutkun et al., 2017). Oysa dogru kullanildiginda iletisim teknolojilerinin
o6grencilerin yaraticilligini artirmasi, bilgiye daha kolay ulasmalarini saglamasi, derse dikkat ¢ekmeyi
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kolaylastirmasi gibi olumlu etkiler yaptigini tespit edilen ¢alismalar da mevcuttur (Collins & Halverson,
2018; Heflin, Shewmaker & Nguyen, 2017; Holden & Westfall, 2005; Knill 2007; Purcell et al., 2013;
Reiser, 2001; Walters, 1994; Tondeur et al., 2017).

Tarkiye’deki egitim kurumlarinda kiiresel egitimin nasil pratige dokildugu ve iletisim teknolojilerinin
kiresel egitimdeki yararlarini ve 6nemini anlamaya yonelik uygulamal ¢alismalar bulunmamaktadir.
Mevcut calismalar ise durum tespitine yonelik betimsel ¢alismalardir (Agikalin, 2010a; Acikalin, 2010b;
Bozkurt, 2013; Kan, 2009; Kaplan, 2019; Ozkan, 2006; Oztiirk, 2014). Bu ¢alisma kiiresel egitimle ilgili
kazanimlarin 6gretiminde iletisim teknolojilerinin 6grenciler lizerindeki etkisini ortaya ¢ikarmak, iletisim
teknolojileri kullanilarak 6grencilere kazandirilmak istenen kiresel egitimle ilgili bilgilerin kalicihgini
tespit etmek ve 6grencilerin akademik basarilarinin artirilmasini saglamak agisindan 6nem tasimaktadir.
Bu dogrultuda yapilan arastirma 6grencilerin; kiiresel sistem, karsilhkh baglilik/bagimhlik, sosyal adalet,
farkh perspektifler, degisik kiltiirler ve cesitlilik gibi kavramlari iceren kiiresel egitim yaklasimini
uygulama alanina nasil yansittiklarini, akademik basarilarina ve 6grenme kaliciligina olan etkisini, sinif ici
uygulamalara iliskin goéruslerini belirlemeye; kiresel egitimin ve beraberinde kullanilan iletisim
teknolojilerinin Tirkiye’deki sosyal bilgiler 6gretimindeki yeri ve 6nemini anlamaya yardimci olacagi
diistintilmektedir.

Bu arastirmanin baglica amaci; sosyal bilgiler dersinde kiresel egitimle ilgili kazanimlarin 6gretiminde
iletisim teknolojileri (gazete, televizyon, video ve haber bloglari) kullanarak yapilandirilan 6gretim
surecinin 6grencilerin akademik basarisina ve bilginin kalicili§ina olan etkisini ortaya ¢ikarmaktir.

Bu genel amag dogrultusunda arastirmada su sorulara yanit aranmaktadir:

1. Karesel egitimle ilgili kazanimlarin 6gretiminde kullanilan iletisim teknolojilerinin akademik basariya
etkisi var midir?

2. Sosyal Bilgiler dersinde kiiresel egitimle ilgili kazanimlarin iletisim teknolojileriyle desteklenmesinin
6grenmenin kahlciligina olan etkisi nedir?

3. Kuresel egitimle ilgili kazanimlara yonelik yapilan 6gretim uygulamasinda 6grencilerin dikkatlerini
¢eken unsurlar ve iletisim teknolojilerinin konularin anlagilmasina olan katkisi nelerdir?

Yontem
Arastirma Modeli

Arastirmada karma yontem arastirma modeli kullaniimistir. Karma yontemler, tek bir calisma ya da
calismalar dizisindeki benzer temel olgulara yénelik nicel ve nitel veriler toplamayi, analiz etmeyi ve
yorumlamayi igerir (Given, 2008; Leech & Onwuegbuzie, 2007). Bu arastirmada nitel ve nicel yontemleri
birlikte kullanma, elde edilen verileri karsilastirma, bitinlestirme ve farkli ancak arastirma sorulari ile
dogrudan ilgili veriler elde etmek amaciyla karma yontem arastirma desenlerinden agimlayici siral desen
kullanilmistir. Bu desen, arastirma sorusuna birincil éncelikle karsilik veren nicel verilerin toplanmasi ve
¢ozlimlenmesiyle baslar. Bu asamanin ardindan nitel verilerin toplanmasi ve ¢éziimlenmesi gelmektedir
(Creswell & Clark- Plano, 2015). Bu dogrultuda oncelikle arastirmanin nicel boyutu deneysel desenlerden
esitlenmemis on-test/son-test kontrol gruplu yari deneysel desene uygun olarak dizenlenmistir. Yari
deneysel desenler, bitin degiskenlerin kontrol altina alinmasinin mimkiin olmadigi 6zellikle egitim
alanindaki arastirmalarda, uygulama gecerligi oldukga yiiksek bir modeldir (Cohen, Manion & Morrison,
2007; McMillan & Schumacher, 2006). Egitim ortamlarinda yuritilen ¢alismalarda sinifa dahil olan
ogrencilerin gerek nitelik gerekse nicelik agisindan degistiriimesi mimkin olmamakta ve yapilan
calismalar siniflar bazinda yiritilmektedir. Bu arastirmada da siniflara miidahale etmek mimkiin
olmadigindan dolayi esitlenmemis on-test/son-test kontrol gruplu yari deneysel desen kullanimi tercih
edilmistir.

Bu arastirmanin nitel boyutu ise durum calismasi olarak desenlemistir. Bu desen bir veya daha fazla
vakanin yogun ve detayl bir tanimi ve analizi olarak tanimlanmaktadir (Christensen, Johnson & Turner,
2015). Durum ¢ahsmalari, ¢alisma ortaminda neler oldugunu belirleme, sistematik bir sekilde verileri
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toplama, analiz etme ve bunlara bagh olarak sonuglari ortaya ¢ikarma siireglerini icermektedir (Davey,
1991). Durum calismalarinin temel 6zellikleri belirlilik, betimleme ve sezgiselliktir (Merriam, 2013).
Arastirma, durum c¢alismasi tirlerinden program uygulama durum c¢alismasi (Program Implementation
Case Studies) modeli ile desenlenmistir. Bu desen yapilan uygulamanin amacina uygun olarak yuratulip
ylratialmedigini anlamaya yardimci olmaktadir. Genel olarak bu tiirdeki durum ¢alismalari, uygulamanin
isleyisi konusunda derinlemesine bilgi saglamaktadir (Davey, 1991).

Calisma Grubu

Arastirma, uygulama alani olarak arastirmacilara sagladigi yonetsel, fiziksel ve uygulama kolayliklari
nedeniyle 2014-2015 egitim 6gretim yilinin bahar déneminde, Samsun ili ilkadim ilgesindeki bir
ortaokulda, 6. sinif 6grencileriyle Sosyal Bilgiler dersinde yuritilmustir. Arastirma o6rnekleminin
ozellikleri; MEB programinin uygulanmasi, butiin okullardaki sosyal bilgiler derslerinin haftalik ders
saatleri ile ayni olmasi, her bir dersin 40 dakika siiresi olmasi ve Ogrencilerin herhangi bir sinavla
(basari/yetenek) 6gretim siirecine yerlesmemesi seklinde siralanabilir. Orneklemin belirlenmesinde
amagsal orneklem tirlerinden benzesik 6rnekleme kullanilmistir. Benzesik 6rneklemede, arastirmanin
problemiyle ilgili olarak evrende yer alan benzesik bir alt grup ya da durum olusturulmaktadir
(Buytikoztirk, 2012).

Arastirmanin denekleri hem sosyo-ekonomik hem de akademik agidan (not ortalamalari ve farkli
derslerdeki basari ortalamalari) birbirine denk oldugu belirlenen 6-L, 6-K, 6-H, 6-F subelerinde 6grenim
goren Ogrencilerden olugsmustur. Arastirma, deney grubunda 44, kontrol grubunda ise 41 olmak lizere
toplamda 85 6grencinin katihmiyla yaratialmistir. Arastirmanin deney-1 (6-L) grubunda 20, deney-2 (6-
K) grubunda 24; kontrol-1 (6-H) grubunda 22, kontrol-2 (6-F) grubunda 19 6grenci olmak lzere toplam
85 6grencinin katilimiyla deneysel islemler gerceklestirilmistir. Ayrica deney grubunun %54,50'ini kiz ve
%45,50’ini de erkek 6grencilerin olusturdugu belirlenmistir. Kontrol grubunun ise %48.80'ini kiz ve
%51.20'sini erkek 6grencilerin olusturdugu tespit edilmistir.

Belirlenen subelerdeki 6grencilere arastirma konusuna yonelik hazirlanan basari testi 6n-test olarak
uygulanmis ve gruplarin ortalamalari arasindaki farkin anlamli olup olmadigini test etmek igin iliskisiz t-
testi teknigi kullaniimistir. Elde edilen bulgular Tablo 2’de yer almaktadir.

Tablo 2.
Deney ve Kontrol Grubundaki Odrencilerin Akademik Basari Testi’ndeki On-test Puanlarina Yénelik
iliskisiz t Testi Sonuclari.

Grup N X Ss Sd t p
Deney 44 54.55 21.17 83 .94 .35
Kontrol 41 50.54 17.77
*p<.05

Arastirmanin 6n-test bulgularina bagh olarak deney ve kontrol grubu 6grencilerinin Akademik Basari
Testi’'ne yonelik 6n-test puanlari arasinda anlamli farklihk olmadigi tespit edilmistir [t(83) = .94, p > .05].
Arastirmada uygulama 6ncesi deney ve kontrol grubu 6grencilerinin basarilarinin birbirine yakin oldugu
goriilmis ve calismada bu iki grubun karsilastiriimasinin uygun oldugu sonucuna ulasilarak 6-L/6-K deney
grubu ve 6-H/6-F ise kontrol grubu olarak yansiz olarak atanmistir.

Arastirmanin nitel ¢alisma grubunun belirlenmesinde ise amagli 6rneklem tirlerinden maksimum
cesitlilik drneklemesi kullaniimistir. Bu arastirmanin da ¢alisma grubu belirlenirken katilimcilar arasindaki
maksimum cesitliligi saglamak icin 6grencilerin Akademik Basari Testi’'nden almis olduklari puanlar, yazil
ve sozIlU sinavlardan almis olduklari notlar, performans ddevlerinde gosterdikleri basarilar ve derse
katiim sikliklari esas alinmistir. Ogrencilere iliskin alinan bilgilere bagh olarak yiiksek, orta ve disik
seviye olarak belirlenen bes kiz ve bes erkek olmak (izere toplam 10 6grenci arastirmanin nitel ¢calisma
grubunu olusturmustur. Arastirmanin nitel bélimindeki ¢calisma grubunu olusturan 6grencilerden (¢
katilmcinin Ust dizey (Katihmci 5, Katilimer 8, Katilimci 10), dort katiimcinin orta dizey (Katilimer 1,
Katihmci 3, Katilimci 4, Katilimci 9) ve Ug katilimcinin da alt diizeyde (Katilimcei 2, Katihmci 6, Katilimci 7)
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oldugu belirlenmis ve bu katiimcilara arastirmaci tarafindan gelistirilen yari yapilandiriimis form
uygulanmistir. Arastirma etigi cercevesinde katiimcilarin isimleri dogrudan kullaniimamig, katilimci
ogrenciler Katihmci 1 ve Katilimcr 10 arasinda numaralandirilarak arastirma igerisinde bu kodlarla
isimlendirilmistir. Calismanin yiritilmesinde ise iki sosyal bilgiler 6gretmeninden destek alinmistir.
Deney grubundaki islemlerin yiritilmesine katki saglayan 6gretmen, sosyal bilgiler 6gretmenligi
bolimU mezunu olup 15 yillik mesleki deneyime; kontrol grubu 6gretmeninin ise tarih bélimi mezunu
olup 21 yillik mesleki deneyime sahip oldugu belirlenmistir.

Veri Toplama Araglari ve Verilerin Toplanmasi

Arastirmada nicel veri toplama araci olarak akademik basari testi; nitel veri toplama araci olarak ise
yari yapilandiriimig gériisme formu kullaniimistir.

Basari testi: Basari testi arastirmaci tarafindan literatlir taranarak, segilen lnite konularini igeren ve
her kazanima en az 10 soru gelebilecek sekilde toplam 52 soru olarak gelistirilmistir. Hazirlanan basari
testinin gecerligini ve glivenirligini belirlemek amaciyla, asagidaki islemler gerceklestirilmistir:

Testteki sorularin kapsam gecerliligini belirlemek amaciyla arastirmacilar ile alti Sosyal Bilgiler egitimi
anabilim dalindan, iki Egitimde Olgme ve Degerlendirme anabilim dalindan 6gretim elemanina ve iki
Sosyal Bilgiler 6gretmenine hazirlanan formlar verilmistir. Form (zerinde sorularin kazanimlara ve sinif
dlzeyine uygunlugu (Bloom taksanomisi kapsaminda bir belirtke tablosu hazirlanarak kazanimlara
yonelik hazirlanan maddelerin taksonomi dizeyi belirlenmis ve madde korelasyon degerleri
hesaplanarak madde dagilimlarinda denge saglanmistir), bilimsel yonden herhangi bir yanhsinin bulunup
bulunmadigi, dil ve anlatim yéninden anlasilirhgl, testin ve maddelerin teknik 6zellikleri bakimindan
kusurlu olup olmadigina iliskin degerlendirme yapmalari istenmis ve uzman gorisleri dogrultusunda soru
sayisi 35’e dusiiriilerek 6n uygulamaya hazir hale getirilmistir. On uygulama igin hazirlanan basari
testinin glvenirligini belirlemek ve madde analizi yapabilmek icin uygulama yapilmasi planlanan uniteyi
daha dnceden 6grenmis olan 6grenciler lizerinde testin 6n uygulamasinin yapilmasi uygun bulunmustur.
Bu sebeple Samsun ilinde iki farkl konumda yer alan dort ortaokulda 350 &grenciye uygulanmigtir.
Hazirlanan bagari testinin 6n uygulamasi yapildiktan sonra testin Cronbach Alpha guvenirlik katsayisina
bakilmis ve testin glvenirlik katsayisinin a=.82 oldugu tespit edilmistir. Bu baglamda Doran’in (1980)
glvenirlik arahg1 degerlendirmesine gore de hazirlanan Akademik Basari Testi’nin glvenirliginin yiuksek
oldugu kabul edilmistir. Ayrica testin madde istatistiklerinin hesaplanmasi, dogrudan teste alinacak soru
maddelerinin belirlenmesi ve bu maddelere yapilmasi gereken diizeltmelerin tespiti icin madde analizi
yapilmistir. Akademik Basari Testi’'nin madde analizi sonucuna gore ayirt ediciligi .30’dan kigclik olan 10
soru elenerek toplamda doért secenekli 25 ¢oktan se¢meli soruyu kapsayacak sekilde orta gigliikte ve
ayiricihk glici yiksek olan sorular test biciminde diizenlenip, esas uygulamaya hazir hale getirilmistir.
Verilerin toplanmasi icin hazirlanan Akademik Basari Testi ile 6gretim planlari ve etkinlikler 2014-2015
egitim Ogretim yilinda Nisan-Mayis aylari icerisinde uygulanmistir. Kalicilik testi ise esas uygulamalarin
dénem sonuna denk gelmesi sebebiyle uygulamalardan doért ay sonra Ekim ayi basinda yapilmistir.

Yari yapilandirilmis gériisme formu: Nitel arastirmalarda en sik kullanilan veri toplama araci
gortismedir (Yildinm & Simsek, 2013). Bu arastirmanin da nitel verileri yari yapilandiriimis gériisme
formu ile toplanmistir. Yari yapilandiriimig gérismeler, diger gorisme tekniklerinden daha esnektir
(TGrnakla, 2000). Bu baglamda ilk olarak formun gelistiriime silirecinde kapsam gegerliligini saglamak
amaciyla ilgili literatir taranmistir. Hazirlanan sorular arastirmacilar ile iki alan uzmani goriisiine
sunularak gerekli diizeltmeler yapilmistir. Yapilan diizeltmelerin ardindan, 6grencilere yonelik hazirlanan
goriisme formunun 6n uygulamasi deney grubunda yer alan ancak esas gorlismelere katilmayacak olan
iki 6grenci ile yapilmistir. Yapilan bu iki goérisme de kayit altina alinmis fakat arastirma disinda
tutulmustur. Goriismenin 6n uygulamasinda, Ogrencilerle yapilan gorlisme tamamlandiktan sonra,
anlamadiklari sorular olup olmadigi sorularak, form Gzerine notlar alinmistir. Yapilan 6n gortismelerin
ardindan form Uzerinde belirlenen diizeltmeler yapilmis ve esas uygulamaya hazir hale getirilmistir.
Ogrencilerle yapilan goériismeler 10-15 dakika arasinda siirmiis ve ses kayit cihaziyla kaydedilmistir.
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Yapilan gorlismeler esnasinda herhangi bir sorun yasanmamis ve formda yer alan sorularla birlikte yer
alan sonda sorular katilimcilara yoneltilmistir.

Verilerin Analizi

Arastirmanin nicel verilerini analiz etmek igin her iki grubun da 6n-test, son-test ve kalicilik testinden
aldiklari puanlar hesaplanmis, daha sonra SPSS paket programiyla analiz edilmistir. Arastirmada
kullanilan basari testi analizlerinde kullanilmasi gereken testlerin belirlenebilmesi icin ilk olarak
degiskenlerin normalligine bakilmistir. Normallik tespitinde ise Cramer-von Mises testi, Anderson-
Darling testi, Kolmogrov-Smirnov testi ve Shapiro-Wilk testi yaygin olarak kullaniimaktadir. Bu 4 test
arasinda kigiik 6rneklemlerde en hassas ve en iyi sonuglar veren Shapiro-Wilk testidir (Ahad, Yin,
Othman ve Yaacob, 2011). Bu arastirmanin da normallik tespitinde, érneklem hem deney hem de
kontrol grubunda 50’den az oldugu icin Shapiro-Wilk testi kullanilmistir. Gruplardaki 6grencilerin
puanlarina ait Shapiro-Wilk degerlerinin .05'ten biyik oldugu durumlarda gruplarin normal dagihm
gosterdigi kabul edilerek parametrik testler kullaniimistir. Shapiro-Wilk degerlerinin .05'ten kiglk
oldugu durumlarda ise normal dagilim gostermedigi kabul edilmis ve parametrik olmayan testler
kullanilarak analiz edilmistir. Bu arastirmadaki tim analizler .05 anlamhlk diizeyinde degerlendirilmistir.
Uygulanan programin 6grenmedeki kalicihigini belirlemek igin ise deney ve kontrol gruplarinin 6n-test,
son-test ve kalicilik puanlari arasindaki iligkiyi gosteren tekrarli dlglimler igin Tek Faktorli ANOVA
kullanilmigtir.

Arastirmada yari-yapilandirilmis goériisme formu araciligiyla toplanan nitel veriler ise “betimsel
analiz” yontemine goére analiz edilmistir. Betimsel analizde elde edilen veriler, daha 6nce belirlenen
temalara gore 6zetlenir ve yorumlanir (Yildirrm & Simsek, 2013). Bu arastirmanin nitel analizlerine, ses
kayit cihazina kaydedilen verilerin Word dosyasina transkripsiyonu yapilarak baslanmistir. Elde edilen
gorugler kodlanarak, belirlenen kategoriler altinda toplanarak yorumlanmistir. Katilimcilarin gorislerini
daha net bir sekilde yansitabilmek ve arastirmanin gegerliligini saglayabilmek i¢in dogrudan alintilara yer
verilmistir. Glivenirligin saglanmasi igin ise bir bagka arastirmacidan faydalanilimistir.

Deney Grubuna Uygulanan Ders Planlari ve Gergeklestirilen Etkinlikler

Arastirma kapsaminda deney grubuna, iletisim teknolojileri kullanilarak yapilan kiresel egitimle ilgili
kazanimlarin 6gretimine yonelik olarak hazirlanan ve etkinliklerle desteklenen ders planlari
arastirmacinin yoénlendirmeleri dogrultusunda ders 6gretmeni tarafindan uygulanmistir. Ulkemiz ve
Diinya Unitesi bes konu ve bes kazanimdan olusmaktadir. Unitedeki her konuya yonelik birer etkinlik
olmak Uzere toplamda bes farkli etkinlik olusturulmustur. Ders planlari ve etkinliklerin tamami
arastirmaci tarafindan hazirlanmis olup, bu asamada farkl iletisim teknolojilerinin planlar igerisinde
siklikla verilmesine dikkat edilmistir. Bes etkinligin yer aldigi 11 ders plani iletisim teknolojileri
kullanilarak yapilan kiresel egitimle ilgili kazanimlarin 6gretimine yonelik hazirlanmis olup iki alan
uzmani ve iki Sosyal Bilgiler 6gretmeni tarafindan incelenmis, uzman oOnerileri dogrultusunda da
dizeltmeler yapilarak 6. sinifta 6grenim goéren 21 O6grenci ile dért hafta boyunca 6n uygulamasi
yaptimistir. On uygulama sonrasinda gerekli diizenlemeler yapilarak esas uygulamaya gecilmistir. Deney
grubuna toplam 11 oturumdan olusan (1 oturum= 40 dakika) ve dért hafta siiren “Ulkemiz ve Diinya”
Unitesine yonelik hazirlanan 6gretim programi uygulanmistir (Tablo 3).

Kontrol grubuna ise deney grubuna yapilan uygulamalar esnasinda herhangi bir miidahalede
bulunulmamistir. Sosyal Bilgiler 6gretmeni dnceki yillarda dersi ve Uniteyi nasil islemisse yine uygulama
dénemde de o sekilde ylirttip, herhangi bir degisiklige gitmemesi séylenmistir. Bu baglamda arastirmaci
kontrol grubunun da derslerine gozlemci olarak katilmistir. Kontrol grubuna yapilan goézlemlerde
6gretmenin, iletisim teknolojilerini kullanmadigi, ders kitabinin disina ¢ogunlukla ¢ikmadigl, zaman
zaman projeksiyondan faydalandigi ve diiz anlatim yontemini tercih ettigi tespit edilmistir. Diz anlatim
ya da sunum yodntemi; bir konu veya olayin 6grencilerin karsisinda 6gretmen tarafindan agiklanarak ve
gosterilerek 6gretilmesidir. Daha ¢ok s6zel semboller araciligiyla yapilan yéntemde 6grenilecek olanlar
en son sekliyle 6grenciye sunulur (Ac¢ikgdz, 2007).
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Tablo 3.
Deney Grubuna Yapilan Uygulamalara Dair Tanimlayici Bilgiler.
Uygulamada Kullanilan Ders Ders Plani
Unite Konular Kazanimlar iletisim Teknolojileri Etkinlikler Saati Sayisi
Nerede ve  Gorsel materyalleri ve Gazete kupiirleri, video, Sehre Davet
Nasil verileri kullanarak diinyada haber blogu Etkinligi
Yasiyoruz?  nifus ve ekonomik
. . . 3 3
faaliyetlerin dagihsinin
nedenleri hakkinda
¢ikarimlarda bulunur.
Ekonomik  Ulkemizin diger lkelerle Gazete kupdirleri, Uriin Pazarlama
iligkiler olan ekonomik iliskilerini,  televizyon, haber blogu Etkinligi ) 5
kaynaklar ve ihtiyaglar
agisindan degerlendirir.
NS Onder Tirk Cumhuriyetleri, Gazete kupdirleri, Gazete Sayfasi
% Turkiye komsu ve diger tlkelerle televizyon, haber blogu Tasarlama
S olan kdltiirel, sosyal, siyasi Etkinligi
i ve ekonomik iliskilerimizi 2 2
% Atattrk’an milli dig politika
i~ anlayisi agisindan
= degerlendirir.
Kardesligin ~ Ulkemizin diger Ulkelerle,  Gazete kupiirleri, Yardim
Meyvesi dogal afetlerde ve gevre televizyon, haber blogu Seferberligi
sorunlarinda dayanisma ve Etkinligi 2 2
isbirligi icinde olmasinin
onemini fark eder.
insanlari Uluslararasi kiiltiir, sanat,  Gazete kuplirleri, video, Dlinyaya
Seviyorum  fuar ve spor etkinliklerinin  haber blogu Seslenis
toplumlar arasi Etkinligi 2 2
etkilesimdeki rolini
degerlendirir.
Toplam 11 11
Bulgular

Bu bolimde, veri toplama araglari ile toplanan verilerin analizlerinden elde edilen bulgulara yer
verilmistir.

Kiiresel Egitimle ilgili Kazanimlarin Ogretiminde Kullanilan iletisim Teknolojilerinin (Gazete,
Televizyon, Video ve Haber Bloglari) Akademik Basariya Etkisi

Deney ve kontrol grubunda islenen Ulkemiz ve Diinya Unitesine yonelik hazirlanan akademik basari
testi On-test, son-test ve kalicilik testi olarak her iki gruba da uygulanmistir. Kiresel egitimle ilgili
kazanimlarin 6gretiminde kullanilan iletisim teknolojilerinin akademik basariya olan etkisini test etmek
amaciyla oncelikle deney ve kontrol grubunda yer alan 6grencilerin akademik basari testinden almis
olduklari son-test puanlari ve deney ve kontrol grubunun kendi iginde 0©n-test, son-test puan
ortalamalari karsilastirilmistir. Gruplarin son-testten aldiklari puanlar Mann-Whitney U Testi ile analiz
edilmis olup bu analizden elde edilen sonuglar Tablo 4’te verilmistir.

Tablo 4’te deney ve kontrol grubundaki 6grencilerin Akademik Basari Testi'ne yonelik son-test
puanlari arasinda anlamli farklihk oldugu tespit edilmistir [U= 312.00, p < .05 ]. Deney grubu sira
ortalamalarinin (56.41), kontrol grubu 6grencilerinin sira ortalamalarindan (28.61) daha buyilik olmasi
anlamh farkhligin deney grubu lehine oldugunu gdstermektedir. Bu sonug, Ulkemiz ve Diinya {initesine
yonelik olarak deney grubuna uygulanan 6gretim programinin kontrol grubunda uygulanan 6gretmen
merkezli egitim — diz anlatim yénteminin kullanildigi iletisim teknolojileriyle desteklenmeyen 6gretim
uygulamasina gore 6grenci basarilarini artirmada daha etkili oldugunu gostermektedir.
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Tablo 4.
Deney ve Kontrol Grubundaki Odrencilerin Akademik Basari Testindeki Son-test Puanlarina Yénelik
Mann-Whitney U Testi Sonuglari.

Grup N Sira Ortalamasi Sira Toplami U P
Deney Grubu 44 56.41 2482.00 312.00 .00*
Kontrol Grubu 41 28.61 1173.00

Tablo 5.

Deney Grubundaki Ogrencilerin Akademik Basari Testi’ndeki On-test ve Son-test Puanlarina Yénelik
Wilcoxon Isaretli Siralar Testi Sonuglari.

On-Son test N Sira Ortalamasi Sira Toplami z p
Negatif sira 2 4.00 8.00 -5.62 .00*
Pozitif sira 41 22.88 938.00

Esit 1

Tablo 5'te Akademik Basari Testi'nde deney grubunun On-test ve son-testten aldiklari puanlar
Wilcoxon Isaretli Siralar Testi ile analiz edilmistir. Buna gére deney grubu égrencilerinin Akademik Basari
Testi’'ne yonelik 6n-test ve son-test puanlari arasinda anlamh farklilik oldugu tespit edilmistir [z = -5.62,
p<.05 ]. Deney grubu 6grencilerinin pozitif sira ortalamalarinin (22.88), negatif sira ortalamalarindan
(4.00) daha buiyik olmasi anlamh farkliligin pozitif siralar yani son-test lehine oldugunu géstermektedir.
(¢5n=54.55, X0, =82.55).

Tablo 6.
Kontrol Grubundaki Ogrencilerin Akademik Basari Testi’ndeki On-test ve Son-test Puanlarina Yénelik
Wilcoxon isaretli Siralar Testi Sonuglari.

On-Son test N Sira Ortalamasi Sira Toplami Z p
Negatif sira 11 13.36 147.00 -3.40 .01*
Pozitif sira 28 22.61 633.00

Esit 2

Tablo 6’da Akademik Basari Testi’'nde kontrol grubunun 6n-test ve son-testten aldiklari puanlar
Wilcoxon lisaretli Siralar ile analiz edilmistir. Analiz sonuglarina gére kontrol grubu &grencilerinin
Akademik Basari Testi'ne yonelik 6n-test ve son-test puanlari arasinda anlamli farkhlik oldugu tespit
edilmistir [z =-3.40, p < .05 ]. Kontrol grubu 6grencilerinin pozitif sira ortalamalarinin (22.61), negatif sira
ortalamalarindan (13.36) daha buaylk olmasi anlamlh farkliigin pozitif siralar yani son-test lehine
oldugunu gostermektedir. (Xs,==50.54, X,,, =60.68). Elde edilen bu sonuglar hem deney hem de kontrol
gruplarinda verilen egitimin 6grencilerin basarilarini arttirdigini géstermektedir.

Sosyal Bilgiler Dersinde Kiiresel Egitimle ilgili Kazanimlarin iletisim Teknolojileriyle Desteklenmesinin
Ogrenmenin Kaliciligina Olan Etkisi

Sosyal Bilgiler dersinde kiiresel egitimle ilgili kazanimlarin 6gretiminde iletisim teknolojileri
kullanilarak yapilan uygulamada, kontrol grubuyla 6gretmen merkezli egitim — diz anlatim yénteminin
kullanildigi iletisim teknolojileriyle desteklenmeyen 6gretim uygulamasina gore islenen Ulkemiz ve
Diinya unitesinin bilginin kaliciligina etkisini belirlemek icin on-test, son-test ve kalicilik testi puanlari
karsilastinlmistir. Arastirmaya katilan deney ve kontrol grubu 6grencilerinin 6n-test, son-test ve kalicilk
test puanlari arasinda anlamli bir farkhlik olup olmadigini tespit etmek igin ise tekrarh élgiimler ANOVA
testi uygulanmistir. Bu teknik, iki ya da daha c¢ok iliskili 6lgim setlerine ait ortalama puanlarin
birbirlerinden anlamli bir sekilde farkllik gosterip géstermedigini test etmektedir (Buyikoztiirk, 2010).

Tablo 7 incelendiginde deney grubu 6grencilerinin 6n-test, son-test ve kalicilik test puanlari arasinda
istatistiksel olarak anlamli farklilasma oldugu gériilmektedir [F (2.86)= 48.35, p<.05]. On-test ortalama
puani X =54.55, son-test aritmetik ortalama puani X =82.55, kalicilik test puani aritmetik ortalamasi X
=74.18 olarak belirlenmistir. Buna goére (g faktor icinde en yiksek ortalama deney grubunun son-test
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puanlari olmustur. En az ortalama ise 6n-test puanlarina aittir. Anlamh farkin kaynagina bakildiginda 6n-
test ile son-test arasinda ve on-test ile kalicilik test puanlari arasinda farkin olustugu gézlemlenmektedir.
Buradan hareketle uygulanan kiresel egitimle ilgili kazanimlarda iletisim teknolojileri kullanilarak yapilan
O0gretim uygulamasinin deney grubu igin etkili oldugu ve 0Ogrencilerin 6grenmesinde anlamli fark
olusturdugu ileri sirilebilir.

Tablo 7.
Deney Grubu Odrencilerinin On-test, Son-test ve Kalicihk Puanlari Arasindaki iliskiyi Gésteren Tekrarl
Olgiimler igin Tek Faktérlii ANOVA Testi.

Varyansin Kaynagi Kareler Toplami  sd Kareler Ortalamasi F p Anlamli Fark™
Gruplar arasi 24269.58 43 177.34 48.35 .00 2>1,3>1
Olgiim 18179.88 2 9089.94

Hata 16166.79 86 187.99

*Farkin kaynagi Post-Hoc testlerinden Bonferroni ile test edilmistir. 1: Deney Grubu On-test, 2: Deney Grubu Son-test, 3: Kalicilik
Son-test

Tablo 8.

Kontrol Grubu Odrencilerinin On-test, Son-test ve Kalicilik Puanlari Arasindaki fliskiyi Gésteren Tekrarli
Ol¢iimler igin Tek Faktérlii ANOVA Testi.

Varyansin Kaynagi Kareler Toplami sd Kareler Ortalamasi F p Anlamh Fark*
Gruplar arasi 308500.81 40 887.75 20.20 .00 2>1, 3<1, 2>3
Olgiim 9629.14 2 4814.57
Hata 19256.14 80 240.70

*Farkin kaynagi Post-Hoc testlerinden Bonferroni ile test edilmistir. 1: Kontrol Grubu On-test, 2: Kontrol Grubu Son-test, 3: Kalicilik
Son-test

Tablo 8 incelendiginde kontrol grubu 6grencilerinin 6n-test, son-test ve kalicilik test puanlari arasinda
istatistiksel olarak anlamli farklilik oldugu goérulmektedir. [F (2.80)= 20.20, p<.05]. Kontrol grubunun 6n-
test aritmetik ortalama puani X = 50.54, son-test aritmetik ortalama puani X =60.68, kalicilik test puani
aritmetik ortalamasi X= 39.02 olarak belirlenmistir. Buna goére lg¢ faktér icinde en ylksek ortalama
kontrol grubunun son-test puanlaridir. En az ortalama ise kontrol kaliciik son-test puanlarina aittir.
Anlaml farkin kaynagina bakildiginda 6n-test ile son-test arasinda, on-test ile kalicilik test puanlari
arasinda ve son-test ile kalicilik puanlari arasinda farkin olustugu belirlenmistir.

Ogrencilerin Kiiresel Egitimle ilgili Kazanimlarin iletisim Teknolojileri Kullanilarak Yapilan Ogretim
Uygulamasina Yonelik Gorisleri

Ogrencilerle yapilan gériismelerden elde edilen bulgular bu béliimde “Ulkemiz ve Diinya Unitesinde
Ogrencilerin Dikkatini Ceken Unsurlar ve Unitede Kullanilan iletisim Teknolojilerinin Konularin
Anlasiimasina Olan Katkisi” olmak tzere iki farkli kategoride incelenmis ve detayli olarak acgiklanmistir.

Ulkemiz ve diinya iinitesinde égrencilerin dikkatini ¢eken unsurlar: Dersin islenisine dair yapilacak
islemlerden ilki 6grencilerin dikkatlerini gekme ve ders siresince de onlarin dikkatlerini canli tutmadir.
Bu bolumde Sosyal Bilgiler dersindeki kiiresel egitimle ilgili kazanimlarin iletisim teknolojileri kullanilarak
Ogretimine yonelik hazirlanan 6gretim programiyla ilgili olarak deney grubunda yer alan katilimcilara
“Ulkemiz ve Diinya (initesini islerken neler dikkatinizi ¢cekti?” ve “Ulkemiz ve Diinya initesini islerken
aklinda kalan (¢ sey sayabilir misin?” sorulari yoneltilmistir. Katihmcilarin sorulara verdikleri cevaplar
incelendiginde Ulkemiz ve Diinya {nitesi islenirken en fazla dikkati ceken unsurlar; videolar, etkinlikler,
gazete haberlerinin siklikla kullanimi, yardimlasma, Somali haberi, Pakistan depremi haberi, olimpiyat
haberi, ithal ve ihrag Grunleri ile Glkelerin 6zellikleri olmustur. Tablo 9'da katilimcilarin dikkatlerini ¢ceken
unsurlar ve bu unsurlarin katilimcilara gére dagilimi yer almaktadir.
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Tablo 9.

Ulkemiz ve Diinya Unitesinde Ogrencilerin Dikkatini Ceken Unsurlar.

Dikkati Ceken Unsurlar Katihmcilar

Videolar Katilimer 1, Katihmci 5, Katilimer 8

Etkinlikler Katilimer 1, Katihmei 2, Katilimer 3, Katilimcer 6, Katilimei 9
Gazete haberlerinin sikhkla kullanimi Katilimer 1, Katilimer 9

Yardimlagmanin 6nemi Katilimcei 2, Katihmci 5, Katilimer 7

Somali haberi Katilimcei 4, Katihmci 7, Katilimer 10

Pakistan depremi haberi Katilimer 2, Katihmcei 3, Katilimcer 4, Katilimcer 6, Katilimci 8
Olimpiyat haberi Katilimci 6, Katihmci 7, Katilimci 9

ithal ve ihrag ettigimiz triinler Katihmci 3, Katihmci 4, Katihmci 5, Katilimei 10

Ulkelerin dzellikleri Katilimcei 8, Katilmci 10

Verilen cevaplar dogrultusunda ortaya c¢ikan en 6nemli ayrinti katihmcilarin dikkatlerini ¢eken
unsurlarin benzer 6zellikler tasimasi ve bunlari da birbirleriyle benzer ifadeler kullanarak dile getirmeleri
olmustur. Bu baglamda unite islenirken katilimcilarin en fazla dikkatini, yapilan etkinlikler ve Pakistan’da
yasanan deprem felaketi sonrasi Tirkiye’den yoksul bir ¢ocugun 1 TL'sini Pakistan’a gondermesi
konusunu igeren gazete haberi cekmistir. Ornegin Katilimci 3, “Fakir olmasina ragmen 1 TL’sini génderen
Tiirk ¢ocuk akhmda kalmisti. Copten ekmekle iftar agmis, ¢ok iziildiim. Babama da anlattim. Ciinkdi
yazdigi mektuptan cok etkiledim” sozleriyle haberden etkilendigini ve haberi cevresiyle paylastigini
belirtmistir. Bu dogrultuda katiimcilarin tamamina yakini da nite islenirken kullanilan 6zellikle zor
durumda olan insanlari konu alan haberleri segmis ve yardimlasmanin 6nemini vurgulayan benzer
ifadeleri kullanmiglardir. Bunun disinda arastirmada katilimcilarin dérdi tnitedeki ithal ve ihrag
Urunlerinin dikkatlerini ¢ektigini sdylerken, Ug¢ katilimci ise olimpiyat gorlntilerini unutamadiklarini ifade
etmislerdir. iki katiimci gazete haberlerinin énceki derslere gére Ulkemiz ve Diinya (initesinde daha sik
kullanildigini vurgulamis; Katilimer 8 ve Katilimcr 10 ise dlkelerin sahip olduklar 6zelliklerden birkagini
siralayarak derslerde {izerinde durulan ilkelere dikkatleri cekmislerdir. Bu baglamda Ulkemiz ve Diinya
Unitesinde dikkat ¢ceken unsurlara iliskin gortslerini dile getiren katilimcilardan bazilarinin distinceleri ise
soyledir:

“Eskiden bagka ulkelerin neden bizden bir seyler almak istediklerini merak ederdim. Neden bizden
findik aliyorlar, onlarin bahgeleri yok mu diye disinirdim. Sonra 6gretmen derslerin birinde bir
avug findikla derse gelmisti. Hatta canim istemisti. Sonra 6gretmenimiz iklim nedeniyle bazi tlkelerde
findigin az yetistigini ya da hig yetismedigini séylemisti. ikinci aklimda kalan Somali’dekilerin o kadar
ac olmasi benim dikkatimi ¢ekti, Gztlmuastim. Bir de fakir cocugun Pakistan’a para gondermesine
sasirmistim” (Katilimcei 4).

“Sizin geldiginiz derslerde izledigimiz videolar dikkatimi c¢ekmisti. Gegen haftaki dersimizde
buyuklerimizi 6érnek alarak biz de video ¢ekmistik. Onu 6gretmenimize sunduk ve ¢ok begenildi.
Kendimizi Nuri Bilge Ceylan gibi hissettik. O ¢ok ilgimi ¢ekti ve heyecanlanmama neden oldu. Sonra
lkelerin yaptiklari ticari faaliyetler, ihrag¢ veya ithalatlar, degisik yaptiklari seyler ¢ekti beni. Derste
tlkelerin birbirleriyle olan yardimlagsmasini da 6grenmemiz 6nemliydi. Hem diger Unitelerde olmayan
bir sey bu bence” (Katilimci 5).

“Erzurum Kis Olimpiyatlari benim dikkatimi ¢ekmisti. Gorlintiler ¢ok gilizeldi. Oradaki mesale, volkan
gibi bir sey vardi ve ¢ok biyiikti. Ogretmenim, o anda karlarin nasil erimemis oldugunu merak ettim
clinkl ates ¢ok buyliktu. Bir de olimpiyat sahasindaki athlar dikkatimi ¢ekti. Bunun disinda Somali
dikkatimi c¢ekti. Somali’deki insan sayisi ¢oktu, Oliler vardi, sulari bile yoktu. Etkinlikte yardim
kampanyasi yaptik” (Katihmci 7).

“Mesela Pakistan’a 1 lira gonderen fakir cocugun haberi dikkatimi ¢ekmisti. Onun kendini degil de
diger kisileri disiinmesi, baskalarina karsi sevgi gostermesi beni ¢ok sasirtmisti. Videolar izledik.
Onlarla ilgili bir seyler 6grettiniz. Ulkelerden bilgiler edindim. Amerika’daki Ozgiirlik Aniti ve
Japonya’daki semsiye evleri gormek isterdim” (Katihmci 8).
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“Her ders bir slrl gazete haberi okumustuk. O dikkatimi g¢ekti. Clinkii 6nceden 6gretmenimiz de
kullanirdi ama bu kadar her derste kullanmazdik. Farkli tlkelerde neler oldugunu 6grenmistik. Bir de
Erzurum Kis Olimpiyatlari gosterileri dikkatimi gekmisti. Yaptigimiz etkinlikler de glzeldi” (Katilimci 9).

“Ogretmenim baska Ulkelerin yeryiizii sekilleri benim dikkatimi gekmisti. Somali’nin her yeri toprak
gibiydi. Japonya ¢ok gilizeldi. Evler semsiye gibiydi. Bir de Somali’deki insanlarin zorluk iginde
yasamalari dikkatimi cekmisti. ithal ve ihrag ettigimiz seyler de dikkatimi cekti” (Katimci 10).

Unitede kullanilan iletisim teknolojilerinin konularin anlasimasina olan katkisi: iletisim
teknolojisindeki yenilikler her alanda oldugu gibi, egitimde de etkili olmaktadir (Karasar, 2004).
Ogrenilen bilginin anlagilmasi ve kaliciig ezberci anlayisla degil, 8grenme amach bir siire¢ s6z konusu
oldugunda miimkiin olabilir. Ogrenme amagli siirecte de yeni iletisim teknolojilerinin etkin ve dogru bir
sekilde kullaniimasi 6grencilerin 6grenme performansini olumlu yonde etkileyebilmektedir. Katilmcilara
da bu béliimde “Gazete, televizyon, video ve haber bloglarinin Ulkemiz ve Diinya iinitesinde etkin olarak
kullanilmasi senin konuyu anlamana nasil bir katki sagladi?” sorusu yoneltilmistir. Tablo 10’da
katilimcilarin verdikleri cevaplar dogrultusunda iletisim teknolojilerinin tinitedeki konularin anlasiimasina
olan katkilari yer almaktadir.

Tablo 10.
Unitede Kullanilan iletisim Teknolojilerinin Konularin Anlasiimasina Olan Katkisi.

iletisim Teknolojilerinin Konularin

Anlasilmasina Olan Etkisi Katihmailar

Bilgi edinme Katilimci 2, Katilimei 3, Katihmci 4, Katilimei 6, Katilimer 8

Bilginin kahcilig Katihmci 2, Katilimci 3, Katilimci 6

Konunun genislemesi Katihmci 1, Katihmci 4

Konunun anlasihrhg Katilimcr 1, Katilmcr 3, Katiimcr 4, Katiimcr 6, Katiimar 7,
Katilimci 8, Katilimei 10

Konunun tekrarini yapma Katiimci 5, Katimci 9

Davranis degisikligine sebep olma Katiimci 7, Katihmci 5

Tablo 10 incelendiginde katiimcilarin tamamina yakininin tnitede kullanilan iletisim teknolojilerinin
konuyu anlasilir kildig1 yéniinde goriis bildirdigi gérilmektedir. Ornegin Katilimci 10, “Onlarin olmalari
konuyu daha iyi anlamama neden oldu. Mesela ben birisi okurken dinledigimde ya da direk anlattiginda
fazla anlamiyorum ama bir videoyu veya gazete haberini okudugumda daha iyi anlayabiliyorum”
sozleriyle dliiz anlatim ydnteminin konunun anlasiimasinda zayif bir yontem oldugunu belirtmis ve
iletisim teknolojileri kullanilarak yapilan dersin konulari daha anlasilir kildigina vurgu yapmistir.
Katilimcilarin yarisi iletisim teknolojilerinin bilgi edinmeye olan katkisini da gbz ardi etmemislerdir.
Ozellikle katiimcilar iletisim teknolojileri araciligiyla yeni ve farkli bilgiler edindiklerine dikkati
¢ekmislerdir. Yine g katihmci da gazete, video ve internetin 6grenilen bilgilerin akilda kalicihgini olumlu
yonde etkiledigine dair goris bildirmistir. Katihmci 1 ve Katiimci 4 ise kullanilan iletisim teknolojilerinin
konulari genislettigini vurgularken; Katiimci 5 ve Katilimci 9 da s6z konusu teknolojilerin onlari konu
tekrari yapmaya tesvik ettigini dile getirmislerdir. Katilimci 5 ve Katilimci 7 ise gorls bildiren diger
katilimcilardan farkli bir noktaya deginerek, kendilerinde olumlu yonde bir davranis degisikligine neden
oldugunu ifade etmislerdir. Yukaridaki bulgulari somutlastiran katilimcilarin gorislerinden bazilarina
asagida verilmistir:

“Daha ¢ok gelistirdi destek verdi bize. Daha ¢ok agiklatti bilgileri, genisletti konuyu. En ¢ok onlardan

oldu. Daha ¢ok anladik” (Katilimci 1).

“Yeni bilgiler edindik. Baska arkadaslarima da anlatiyorum boyle seyleri ¢linkii ¢ogu bilgi aklimda
kaldi” (Katiimci 2).

“Biz projeksiyondan fazla vyararlanmiyorduk. Gazeteleri, haberleri, interneti her derste
kullanmiyorduk. Sizin geldiginizden beri her derste kullandik. Yaptiklarimiz konuyu daha iyi
anlamama ve 6grenmeme katki sagladi. Bilgi kazandim. Konular daha ¢ok aklimda kaldi” (Katilimci 3).
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“Ornek aldik izlediklerimizden. Onlardan biraz kopyalar aldik. Bence hi¢ kétii bir sey yoktu. Hem
videolar da ¢ok giizeldi. Ornek almami sagladi. Mesela &rnek alinca ben onlari tekrarladim. Ciinkii
gordiim nasil yapildigini, giizel davranislarim oldu, glzel katkilar sagladi” (Katihmci 5).

“Konulari anlamama katki sagladi. Mesela bir etkinligimizde biz ne yapmaliyiz hani diye
distniyorduk. Verdiginiz gazetelere baktik. Sonra orada sansimiza Kapadokya’nin aynisi ¢ikti. Biz
oradaki haberden yararlanarak gazetemizi tasarlamistik. Cok iyi oldu. Farkh bilgiler 6grendik. Etkinlik
yaparak da aklimda kalmasini sagladi. Bilgi aldik¢a aklimizda kaldi. Aklimizda olunca hani bizim igin de
iyi oldu. Hani baska sinifa gegtigimizde bizim i¢cin daha iyi olabilir” (Katihmci 6).

“Mesela yardimlagsma konusunu daha iyi anladim. Mesela oradaki 2 TL’si olan ¢ocuk benim g¢ok
dikkatimi gekti. Kendi evine ekmek gotiiremeyen gocuk 1 TL’sini bagka bir tlkeye bagisladi ve bu da
¢ok dikkatimi ¢ekti benim. Benim daha ¢ok yardimsever olmami sagladi” (Katilmei 7).

Tartisma, Sonug ve Oneriler

Kiresellesme sirecinde mevcut gelismelerden haberdar olabilmek, onlara uyum saglayabilmek,
coklu kanallardan faydalanabilmek, sosyo-kiiltiirel, ekonomik ve politik anlamda diinya ile iletisim kurup
olanlar anlayabilmek, yorumlayabilmek, yasanan degisimleri egitim alanina yansitabilmek icin iletisim
teknolojilerini dogru kullanmak, 6grenmek, bilmek ve bu alandaki gelisimleri takip etmek gerekmektedir.
Nitekim glinimuzde kiresel gelismeleri takip edebilen, bu gelismelere uyum saglayabilen, artan kiresel
sorunlara yonelik hizli ve uygulanabilir ¢dziimler {retilebilen, ayrica insanlk yararina harekete
gecebilecek yeterlilikte etkin vatandaslarin yetistirilmesi amaglanmaktadir. Sosyal Bilgiler dersinin de
temel yaklasimi, 6grencilere kiresel bakis acisi kazandirmak ve bu dogrultuda etkili vatandaslar
yetistirmek oldugu icin kiresel egitimle ilgili kazanimlara bu ders kapsaminda yer verilmistir. Yapilan bu
arastirmada ise kiresel egitimle ilgili kazanimlarin 6gretiminde iletisim teknolojileriyle desteklenen bir
0gretim programi gelistirilmis ve uygulanmistir.

GlnUmuzde iletisim teknolojilerinin egitim sistemleri ve ozellikle de egitimin uygulama boyutu
Uzerinde belirleyici ve 6nemli bir etkiye sahip oldugu bilinmektedir. Arastirma kapsaminda yapilan
uygulama cevresinde hem deney hem de kontrol grubuna Ulkemiz ve Diinya Unitesi'ne ydnelik
hazirlanan Akademik Basari Testi uygulanmis ve test sonuglarina gére deney ve kontrol grubunun 6n-
test ve son-test puanlari arasinda istatistiksel olarak anlamli farklilik oldugu tespit edilmistir. Arastirma
siresince kontrol grubuyla yiritilen derslerde 6gretmen merkezli egitim — diz anlatim ydntemi
kullanilmis ve iletisim teknolojileriyle desteklenmeyen bir 6gretim siireci takip edilmistir. Ogretmen
merkezli program yaklagimlarinda 6gretmen “bilgiyi aktaran” 6grenci ise “bilgiyi alan” pozisyonunda
bulunmaktadir (Celik, 2006). Kontrol grubuna uygulanan 6gretmen merkezli program yaklasimlarindan
diiz anlatim yontemi ise 6gretmenin bilgiyi 6grenen konumunda bulunan bireylere aktarmasi sirecini
icerir (Demirel, 2000) ve dogru bir sekilde diger 6gretim yontemlerinin bir pargasi olarak kullanildiginda
o6grenme sirecine katki saglayabilir. Bu yontemin uygulandigi kontrol grubunun puanlarinda da artis
oldugu ancak deney grubuyla kiyaslandiginda bu farkin deney grubuna oranla daha az oldugu, bu
baglamda deney ve kontrol grubu 6grencilerinin son-test puanlarinda deney grubu 6grencilerinin lehine
anlamli farkhlik oldugu belirlenmistir. Dolayisiyla bu arastirmada deney grubuna uygulanan 6gretim
programi, kontrol grubuna uygulanan 6gretmen merkezli egitim — diiz anlatim yonteminin kullanildig
iletisim teknolojileriyle desteklenmeyen 6gretim uygulamasina gore 6grencilerin akademik basarilarini
arttirmada daha etkili oldugu sonucuna ulasiimistir. Benzer sekilde bir ¢ok calismada da iletisim
teknolojileri ya da ¢oklu ortamlar kullanilarak yapilan 6gretim uygulamalarinda sonuglarin deney grubu
lehine oldugu belirlenmistir (Akbaba, 2009; Akgiin et al.,, 2014; Aksin, 2006; Butler & Mautz, 1996;
Damirchi-Sadri, 2014; ilhan, 2010; Mayer, 1997; Mene & Mene, 1972; Shepherdson, 2001; Sahin, 2000;
Tezci, 2003; Tirker & Yaylak, 2011; Yazici, Bulut & Aktilrk, 2013; Yesiltas & Turan, 2015). Ancak deney
grubuna teknoloji destekli 6gretimin yapildigi, kontrol grubuna ise anlatim, soru-cevap ve gosterip
yaptirma gibi yéntemlerin uygulandigi bazi calismalarda 6grencilerin akademik basarilarinda anlamh bir
farkhhk tespit edilememistir (Altinistk & Orhan, 2002; Baltaci & Akpinar, 2011). Bu arastirmada ise
kiiresel egitimle ilgili kazanimlari 6grenmeye yonelik iletisim teknolojileri kullanilarak hazirlanan ve
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uygulanan ders planlari ve etkinliklerin 6grencilerin derse karsi tutum, ilgi ve motivasyonlarini artirmis
olabilecegi, bu baglamda 6grencilerin dersi daha dikkatli takip etmeleri sonucunda da Ulkemiz ve Diinya
Unitesine yonelik basarilarinin yiikselmis oldugu distnilmektedir. Cunki 6grencilerin derse karsi
gosterdigi olumlu tutum, ilgi ve motivasyonlari 6grencilerin okul igerisindeki davranislarini ve basarilarini
etkilemede 6nemli bir role sahiptir (Akbaba, 2006; Bentley, 2003; Demirel, 2012; Erden & Akman, 1997;
George, 2006; Marzano, 1992; Oztiirk & Baysal, 1999; Popham, 2005; Russell, 1999).

Sosyal Bilgiler derslerinde de siklikla tercih edilen 6gretmen merkezli egitim uygulamalari 6grenenleri
motive edici yeterli imkani verememektedir (Heafner, 2004). Ancak 6grenme ve 6gretmeye iliskin yeni
degerler, 6grenme kosullarinin 6grenci merkezli olarak yeniden dizenlenmesini dngérmektedir. Bu
dogrultuda 6gretimin daha az kalipsal, fakat daha cok bireysellestiriimesi hedeflenmektedir (Ozden,
2005). Akademik basarinin dismesi aileden veya okuldan kaynaklanabilir ya da ekonomik imkanlar
basarinin diismesine sebep olabilir (Tezcan, 1984). Arastirmada kontrol grubunun son-test puanlarinda
azalma oldugu tespit edilen 11 6grencinin sayica deney grubundan fazla olmasi arastirmada uygulanan
dgretim programlarindaki farkliliktan kaynaklandigi disiiniilmektedir. Ogretim  programlarinin
uygulamasi sirasinda, 6grenenin 6grenme potansiyelinin en Ust diizeye ¢ikmasi igin uygun 6gretim
yonteminin secilmesi (Tok, 2017) ve bireysel farklliklarin (Gengtanirim, 2018) g6z 6nlnde tutulmasi
gerekmektedir. Dolayisiyla yapilan 6gretim ortamin coklu ortam igerikleriyle zenginlestiriimemesi ve
o6gretimin bireysel yontemlere dayanilarak yapilmamasi elde edilen basarisizligin énemli bir yoniini
olusturmustur. Nitekim 6grenme ortamlarinda 6grenme islemine katilan duyu organlarinin sayisinin
sinirl tutulmasi ve her 6grenciye ayni bicimde 6gretim yapmayi gerektiren bir program tasarimi
o6grencinin bireysel ozelliklerini (zeka, 6grenme stilleri, cinsiyet) goz ardi edebilmektedir (Gengtanirim,
2018; Najjar, 1996; Tezcan, 1984). Bireysel farkhliklar cesitli kisisel 6zellikleri ifade etmekte ve tiim
egitim Ogretim ortamlarinda da bu oOzelliklerin bulunmasi nedeniyle mutlaka dikkate alinmasi
gerekmektedir. Clinki her birey tektir ve en dogal 6zelliklerinden biri, farkli olmalaridir (Cayci, 2007).
Nitekim egitimde, bireyler arasindaki farkhliklara duyarh olunabildigi 6l¢lide basari saglanabilmektedir
(Aktepe, 2005). Ogrenci merkezli bir egitimde de 6grenci egitim sisteminin temelidir. Bu baglamda
egitim sirecinde bireysel farkliliklari dikkate alinarak, 6grenenin pasif kaldigi 6gretmen merkezli yapidan
uzaklasilmasi ve 6grenme ortamlarindaki 6grenmeyi engelleyen her tiirli olumsuz degiskenin yapilacak
egitim arastirmalariyla belirlenip, 6gretim ortamlarinin ¢oklu 6gretim ortamlariyla zenginlestirilmesi,
egitim ve 6gretim programlarinin da bu cercevede gelistirilerek uygulanmasi gerekmektedir.

Ogretim siirecinde 6grenilenlerin kalici olmasi olduk¢a &nemlidir. Daha &nce de ifade edildigi gibi
birden fazla duyu organina hitap eden, iletisim teknolojileri kullanilarak tasarlanmis 6grenme ortamlari,
O0grenenin 6grenme sirecine aktif olarak katilmasini sagladigi gibi, kalici 6grenmelerin olusmasini da
saglamaktadir. Bu baglamda Semerci (1999) de aktif duyu organlarinin 6grenmede kalicihg1 sagladigini
ifade etmistir. Yine Seven ve Engin (2008) de etkili bir 6grenmenin 6grencide hitap ettigi duyu organlari
olgislinde kalici oldugunu 6ne stiirmuslerdir. Arastirmada da sosyal bilgiler dersinde kiiresel egitimle ilgili
kazanimlarin 6gretiminde deney grubuna uygulanan iletisim teknolojileriyle desteklenen 6gretim
programinin, kontrol grubuna uygulanan 6gretmen merkezli egitim — diiz anlatim yonteminin kullanildig
iletisim teknolojileriyle desteklenmeyen 0Ogretim uygulamasina kiyasla 6grencilerde daha yiksek
dgrenme kahciligl sagladigl tespit edilmistir. Ogrenmenin kaliciliginda ise kullanilan 6gretim
yontemlerinin rolU buytktir. Raupers (2000) tarafindan yapilan deneysel ¢alismanin sonucunda da bu
arastirmanin sonucuyla paralel olarak iletisim teknolojilerinin kullanildigi ¢oklu 6grenme ortaminda,
6gretmen merkezli yontemlerin uygulandigi 6grenme ortamina goére daha kalici 6grenmelerin yapildigl
saptanmistir. Yapilan hem kuramsal calismalarda hem de deneysel c¢alismalarda birden fazla duyu
organina hitap eden ve iletisim teknolojileri kullanilarak desteklenen 6gretim uygulamalari sonrasinda
yapilan kalicilik testi sonuglarinda deney gruplarinin basarisinin daha yiiksek oldugu tespit edilmistir
(Akin, 2015; Azeta, 2008; Mene & Mene, 1972; Schiiler, Scheiter, & Gerjets, 2013; Sezgin, 2002;
Shepherdson, 2001; Karaduman, 2005; Tirkmen, 2001).
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Ogrenme-6gretme siirecinde sunulan uyaricilarin farkina varilmasini, énemli 6gelerin ayirt edilmesini
ve islem siirecine gdnderilmesini saglayan en etkili mekanizma dikkattir (Oztiirk, 1999). Bu nedenle
o0grenmenin gergeklestiriimesinde dikkatin saglanmasi icin uygun dikkat stratejilerinin kullaniimasi
gerekmektedir. Bu arastirmada deney grubu 6grencileriyle yapilan gériismelerde 6grencilerin uygulama
esnasinda en fazla dikkatlerini ceken unsurlar; videolar, etkinlikler, gazete haberlerinin siklikla kullanimi,
yardimlasma, Somali haberi, Pakistan depremi haberi, olimpiyatlar, ithal ve ihrag Grunleri ile tlkelerin
ozellikleri olmustur. Bu baglamda arastirmada dinyadaki kultirel degerlerin, kiresel degisim ve
gelismelerin iletisim teknolojileri araciligiyla uygulama derslerindeki hizli akisi 6grencilerin de dikkatlerini
¢ekmistir. Bu dogrultuda arastirmada iletisim teknolojilerinin kullaniimasi ile 6grencilerin kiresel
konulara gosterdikleri dikkat ve ilgi dizeyi arasinda pozitif bir iligkinin oldugu disuniiimektedir. Bu
nedenle hem kuresel konulara olan ilgiyi artirmak ve dikkati ¢cekmek hem de bu noktada iletigsim
teknolojilerinden faydalanilmasina olanak taniyan 6grenme ortamlarinin dizayn edilerek, bu ortamlarin
o6grenme slrecine entegre edilmesi kiresel egitimin strdurilebilirliginin saglanmasi agisindan 6nem
tasimaktadir.

iletisim teknolojileri, dgrenenin kendi 6grenim hizinda ilerlemesini, farkli kaynaklardan zengin bilgiler
edinmesini ve etkili 68renmeler yapabilmesini olanakh hale getirmektedir. Goris bildiren 6grencilerin
dislncelerinden hareketle, kiresel egitimle ilgili kazanimlarin 6gretiminde deney grubuna uygulanan
iletisim teknolojileriyle desteklenen 6gretim programinin, 6grencilerin yeni bilgiler edinmesini, bilginin
kalicihgini, konuyu detaylandirmaya katki sagladigi, konulari anlasilir kildigi, konu tekrarini yapmayi
olanakli hale getirdigi ve davranis degisikligine sebep oldugu tespit edilmistir. Bu arastirmayla benzer
sekilde Yavuz ve Coskun (2008) da iletisim teknolojilerinin aktarilan bilgilerin takibini, tekrarini ve
anlasilmasini kolaylastirdigi sonucuna ulasmistir. Ayrica pek c¢ok calismada da 6grencilerin iletisim
teknolojilerini kullanarak etkili 6grenmeler yapabilecekleri vurgulanmistir (Allegra, Chifari, & Ottaviano,
2001; Boshuizen & Wopereis, 2003; Cuhadar & Unal, 2017; Daghan et al., 2015; Fluck, 2003; Hamidi &
Chavoshi, 2018; Han & Yi, 2018; Jonassen, Campbell & Davidson, 1994; Koszalka & Wang, 2002; Lim &
Ching, 2004; Motschnig-Pitrik & Holzinger, 2002; Kog & Ayik, 2017; Owston, 1997; Oztiirk & Talas, 2015;
Rashid & Asghar, 2016; Roblyer & Doering, 2013; Sandholtz, Ringstaff & Dwyer, 1997; Wilson & Lowry,
2000).

Arastirma sonuglarina bagl olarak ileride siniflarda yapilacak uygulamalarda ve alanda yapilacak
calismalarda asagidaki dnerilerin gbz 6niinde bulundurulmasinin faydal olacagi diistintilmektedir:

e Gazete, televizyon, video ve haber bloglari kullanilan, kiiresel egitimle ilgili kazanimlarin 6gretimine
yonelik olarak hazirlanan ve etkinliklerle desteklenen 6gretim programinin deney grubu 6grencilerinin
motivasyonlarini olumlu yénde etkiledigi gortlmistiir. Bu nedenle siniflarin gazete, televizyon, video
ve haber bloglari kullanilarak donatilmasi olanagi yoksa okuldaki en az bir sinifin bu teknolojilerle
destekli hale getirilmesi kiresel egitim igin uygun olacaktir.

e MEB, ilkokul ve ortaokul dizeyindeki 6grencilerin sosyal bilgiler dersindeki kiiresel egitimle ilgili
kazanimlardaki 6grenmelerini desteklemek amaciyla gazete, televizyon, video ve haber bloglari
kullanarak zenginlestirilmis bir ©gretim programi hazirlamalidir. Bunun igin gorev basindaki
Ogretmenler, egitimciler, iletisim teknolojileri uzmanlari ve gcocuk psikologlarini bir araya getiren genis
¢apli arastirmalar yapilmalidir.

e Kiiresel egitimin hem sosyal bilgiler hem de diger disiplinlerdeki islevine yonelik nicel (daha genis bir
bakis acisi) ve nitel (daha derinlemesine) arastirma yontem ve teknikler kullanilarak arastirmalar
yapilmasi ve bu ¢alismalarin etkililigine yonelik karsilastirmalar yapilmasi 6nerilebilir.
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