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A RESEARCH OF STUDIES CONDUCTED IN TURKEY REGARDING 

THE SOCIAL-EMOTIONAL ADJUSTMENT IN PRESCHOOL1 

Seda ŞAHİN2 & Nuran ÇALIŞ TOKTANIŞ3 

 

Abstract 
The development progress of children in the preschool period is quite fast. In this period, 

they acquire social and emotional skills thanks to the support of their parents at home and 

preschool teachers at school. By means of the social skills acquired, children adapt 

socially both to the school and to their peers. Social-emotional adjustment is especially 

important for children's early socialization. This study aimed to determine the social-

emotional adjustment of preschool children by examining the distributions of the research 

conducted in the body of literature in Turkey, according to the publishing types, models, 

working groups, issues, data collection tools, and data analysis methods. The research 

was prepared by examining a total of 32 studies including 21 masters’, three doctoral 

dissertations, and eight articles, which included the phrase "social-emotional adjustment 

" between 2006 and 2020, they were scanned in the YÖK thesis center, Google Academic 

and Ulakbim databases. Content analysis method was used in the analysis of the data. The 

analyzes conducted show that there were no studies on social emotional adjustment in the 

pre-school period in 2009 and 2011; researches are mostly done in scanning model; 

Although the study group was composed of children, mostly the data were taken from 
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teachers and mothers; Among these studies, studies that associate the social emotional 

adjustment of children with parenting roles and intra-family relationships are 

predominant; It has been revealed that "Marmara Social Emotional Adaptation Scale” is 

used in 25 of these studies to determine the social emotional adjustment of children. 

Keywords: Preschool Period, Social and Emotional Adjustment, Social and Emotional 

Development, Research Literature. 

 

Okul Öncesi Dönemde Sosyal-Duygusal Uyum Konusunda Türkiye’de 

Yapılan Araştırmalara Yönelik Bir İncelenme 

 

Öz 
Okul öncesi dönemde çocukların gelişim seyri oldukça hızlı olmaktadır. Bu süreçte 

çocuğun sosyal duygusal gelişiminde evde ebeveynlerinin okulda ise okul öncesi 

öğretmenlerinin sunduğu destek sayesinde çocuklar sosyal ve duygusal beceriler 

edinmektedir. Edindiği sosyal beceriler sayesinde çocuk hem okula hem de akranlarına 

sosyal duygusal uyum sağlamaktadır. Sosyal duygusal uyum çocukların erken yıllardaki 

sosyalleşmeleri açısından oldukça önemlidir. Bu çalışma da okul öncesi dönem 

çocuklarının sosyal duygusal uyumlarını belirlemek amacıyla Türkiye’deki alanyazında 

yapılmış araştırmaların yıllarına, yayın türlerine, modellerine, çalışma gruplarına, 

konularına, veri toplama araçları ve veri analiz yöntemlerine göre dağılımlarını incelemek 

amacıyla yapılmıştır. Araştırmada 2006 ile 2020 yılları arasında yapılmış “sosyal 

duygusal uyum” söz öbeğini içeren ve YÖK tez merkezi, Google Akademik ve Ulakbim 

veri tabanlarında taranan 21 yüksek lisans, 3 doktora tezi ve 8 makale olmak üzere toplam 

32 çalışma incelenerek hazırlanmıştır. Verilerin analizinde içerik analizi yönteminden 

yararlanılmıştır. Yapılan analizler 2009 ve 2011 yıllarında okul öncesi dönemde sosyal 

duygusal uyum konusunda çalışmalara rastlanmadığını; araştırmaların çoğunlukla tarama 

modelinde yapıldığını; çalışma grubunu çocukların oluşturmasına rağmen çoğunlukla 

verilerin öğretmen ve annelerden alındığını; bu çalışmalar içinde çocukların sosyal 

duygusal uyumunu ebeveynlik rolleri ve aile içi ilişkileri ile ilişkilendiren çalışmaların 

ağırlıkta olduğunu; “Marmara Sosyal Duygusal Uyum Ölçeği’nin bu çalışmaların 25’inde 

çocukların sosyal duygusal uyumlarını belirlemek amacıyla kullanıldığını ortaya 

koymuştur. 

Anahtar Kelimeler: Okul Öncesi Dönem, Sosyal ve Duygusal Uyum, Sosyal ve 

Duygusal Gelişim, Araştırma Literatürü 

 

INTRODUCTION 

Education and experiences in the first years of life have a significant impact 

on later learning ability and future success. The early years, in which certain skills 

and behaviors that form the basis of human life are acquired, have great 
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importance in human life because the child's learning speed is extremely high and 

his mental abilities develop and form rapidly (Gürkan et al., 2010; Koçyiğit, 

2012; Oktay, 2007;). It is extremely important to spend this period with 

appropriate experiences in the best way.  

In preschool education, the child gets away from the home environment 

where the child is at the center and where all the attention is on, spends time with 

peers, and experiences different activities with them. It is also a process that 

includes a wide range of opportunities in terms of learning by doing-living the 

rules of life, sharing interest and love, acting with a group, and learning to wait 

and be patient (Bilgin, 2012; Hayden, 2009). In addition, preschool years support 

the development of personality structure, positive self-perception, 

communication ability, and creativity by affecting all developmental areas as well 

as the cognitive, physical, social, and emotional development of the child 

(Gülaçtı, 2014). 

Recent studies reveal that social and emotional skills acquired in the pre-

school period and their competence in these skills support children's interaction 

with their peers, develop friendship relationships, establish close relationships 

with their teachers at school, and are successful academically and socially 

(McCabe and Altamura, 2011). 

Children do not come to the world with social skills and socialization. First 

of all, children learn some of the values and rules of the society and how to 

comply with them through the various behavior patterns shown by their parents 

in the family they were born into and, if any, relationships between siblings 

(Başal, 2012; Deater-Deckard et. al., 2002). Although social development is a 

concept that is handled together with emotions, the expression 'social emotional 

development' has turned into a phrase in the literature. Social cohesion is also in 

relation to emotional adjustment, and they directly affect each other. For this 

reason, the concept of social adjustment is used together with emotional 

adjustment, and it is included in the literature as the phrase "social-emotional 

adjustment ". 

Social emotional adjustment is a process that starts from the day the child 

is born and continues throughout his/her life. Children's social-emotional 

adjustment behaviors are influenced by parents 'experiences and behaviors during 

the child-rearing process, such as parents' parental attitudes, mothers 'motherhood 

styles, child-rearing styles, family communication styles, parents' compatibility 

with each other, and marital satisfaction (Altınok, 2017; Atan, 2016; Aydın, 

2018; Birleşik and Samur, 2017; Çetin, 2019; Çetinkaya, 2016; Demir et al., 

2017; Gökçe, 2013; Işık, 2006; Kotil, 2010; Şentürk, 2007). In addition, children 
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who grow up in families with parents who show secure attachment and fathers 

who share cores with the mother in childcare show more social-emotional 

adjustment than their peers (Barone et al., 2017). For this reason, all educational 

institutions, especially pre-school education institutions, where the child is in 

constant interaction with along with the family significantly affect the levels of 

social-emotional adjustment. The child increases the behaviors approved by the 

family and decreases disapproved behaviors over time and reflects the social 

behaviors learned in the family when he/she starts school. 

In the early years of school, the most important social context for children 

outside the home is the classroom.  Children’s positive interactions with teachers 

and their classmates create a sense of trust in their selfs. Besides, while meeting 

the need to spend time with their peers by participating in group games in the 

school environment, the child also gains skills such as assertiveness, 

responsibility, starting and maintaining a relationship, cooperation, self-control, 

planning, expressing feelings, and working with the group (Günindi, 2008; 

Kulaksızoğlu, 2015; Toran, 2011). Since the child is a member of a group, she/he 

learns about the features she/he does not know about herself/himself and has a 

more realistic view of her/his own self. By discovering their abilities, they see 

what kind of contributions they make to the group in the social environment, 

discover their strengths and weaknesses, and face social experiences such as 

acceptance or exclusion (Sevinç, 2009). In addition, as children spend more time 

in preschool education institutions, positive social behaviors such as sharing, 

cooperating, protecting their rights while protecting the rights of others increase 

(Yörükoğlu, 2016). In this respect, preschool education also contributes to the 

socialization of the child by supporting social-emotional adjustment (Wang et al, 

2016). 

Social-emotional adjustment has become an issue that attracts attention in 

our country in recent years. In the literature, it has been determined that many 

studies on social-emotional adjustment in pre-school period with children and 

their parents who contribute to children's social-emotional adjustment skills 

(Altınok, 2017; Atan, 2016; Atan and Buluş, 2018; Bilici, 2019; Can, 2019; Çetin, 

2019; Dikici, 2016; Işık, 2006; İpek, 2014; Kacır, 2015; Kotil, 2010; Malıyok, 

2018; Sezici and Yiğit, 2019; Yıldırım and Karaman, 2016) have been conducted. 

In these studies, social problem-solving skills of social-emotional adjustment 

(Bilici, 2019), parents' child-rearing attitudes and marital conditions (Altınok, 

2017; Atan, 2016; Atan and Buluş, 2018; Çetin, 2019; Dikici, 2016; Işık, 2006; 

Kotil, 2010), competition styles (Bilici, 2019), interpersonal problem-solving 

skills (Dalkılıç, 2019), gender roles (Can, 2019) educational drama practices 

(Güner, 2008), emotional intelligence of mothers (Güney, 2019), values 
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education (İpek, 2014), educational games (Kacır, 2015), dance education 

(Malıyok, 2018), behavioral problems (Ramazan and Unsal, 2012), social skill 

level (Yıldırım and Karaman, 2016) and the child's relationship with subjects 

such as toys (Sezici and Yiğit, 2019) have been investigated. When the literature 

is examined, no research has been found that reveals the characteristics of the 

studies on social-emotional adjustment in the preschool period and in what 

direction the trends are in these studies. The need to examine studies on this 

subject constitutes the problem of this research. This study, in which the content 

analysis of the studies on social-emotional adjustment in the preschool period, is 

expected to be a guide for the researchers. In addition, including in which samples 

and subjects the studies on social emotional adjustment are concentrated, it is 

expected to contribute to the pre-school education literature in terms of revealing 

the areas that have not been studied in the elucidation of the subject. 

The main purpose of this research is to examine studies on social-

emotional adjustment in early childhood. Within the framework of this main 

purpose, answers to the following questions were sought; 

1. What is the distribution of studies according to their year of 

publication? 

2. What is the distribution of studies according to their type of 

publication? 

3. How is the distribution of the studies according to their models? 

4. How is the distribution of studies according to their study group? 

5. How is the distribution of the studies according to their subjects? 

6. How is the distribution of studies according to data collection tools? 

7. How is the distribution of studies according to data analysis methods? 

 

METHOD 

This study which examined the studies on the social-emotional adjustment 

in preschool in Turkey was conducted with qualitative research methods. The 

most important benefit of this method for researchers is that it provides the 

opportunity to use qualitative data collection methods such as observation, 

interview, and document analysis. Again, in this research, using document 

analysis as one of the qualitative research methods, studies obtained through 

various data collection methods were analyzed within the framework of research 

questions (Yıldırım and Şimşek, 2016). 
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Data Collection 

In January 2021, 10 articles and 32 theses belonging to the years 2006-

2020 were reached in the screening on social emotional adjustment in preschool 

period. While screening, the phrase "social-emotional adjustment " was scanned 

in related databases, among these, studies related to preschool children were 

selected and included in the study. Studies conducted at different educational 

levels were excluded. "Ulakbim" and "Google Scholar" databases were used to 

reach the articles used in the study, and "YÖK National Thesis Center" was used 

to access academic dissertations. Two articles and eight theses whose titles 

included social adjustment, social skills, adjustment to school, social and 

emotional development were excluded from the evaluation. 32 studies with 

"social-emotional adjustment " in the title were included in the study. 

 

Data Analysis 

Content analysis was used in the analysis of the data collectes in this study. 

Content analysis is performed to determine the presence of certain words or 

concepts in a text or set of texts (Büyüköztürk, Kılıç Çakmak, Akgün, Karadeniz 

and Demirel, 2019). The researchers classified the collected data in this study in 

line with the research questions and realized that some concepts were formed in 

this way, that there were certain semantic relationships between them, and made 

inference. 

After reaching the researches on social-emotional adjustment in the 

preschool period and deciding which researches to use, the researches were put 

in order to start with the theses first. The listed researches are numbered by giving 

codes (For example; A1, A2, A3…). The list of studies used to analyze in the 

study is given in Table 1. 

 

Table 1  
Studies Examined Within the Scope of the Research 
No Type Author Study title 

A1 Thesis 
Altınok, M. 

(2017) 

The relationship between motherhood styles and preschool 

children’s social emotional adjustment and academic self-

esteem. 

A2 Thesis 
Bilici, H. S. 

(2019) 

Analyzing the relationship between social emotional 

adaptation, social problem-solving skills and competition 

types of 60-72 months old children attending preschool 

education 
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A3 Thesis 
Çetinkaya, N. 

(2016) 

4-5 years old and investigation of preschool children’s 

social-emotional effects of the adoption of the attitude of 

parents raising (Kars’s example) 

A4 Thesis 
Dalkılıç, N. 

M. (2014) 

Comparative of interpersonal problem-solving abilities of 

children attending preschool education and their social 

emotional adaptation 

A5 Thesis 
Dikici, Ş. T. 

(2016) 

The investigation of the effects of parental attitudes on 

socioemotional adjustment levels of 5–6-year-old children 

with autism spectrum disorders 

A6 Thesis 
Gökçe, F. 

(2013) 

Analyzing the social-emotional accordance of 5–6-year-

old children with the parenting attitudes of their mothers 

A7 Thesis 
Güner, A. Z. 

(2008) 

Effects of educational drama performances on social-

emotional adaptations of children at 5-6 years-old 

A8 Thesis 
Güney, M. 

(2019) 

The investigation of the relation between the social 

emotional adaptation of the 60-72 months old children and 

the emotional intelligence of their mothers 

A9 Thesis 
İpek, E. 

(2014) 

A study of the effect of values education program 

delivered to five years old kids on their social emotional 

adaptation levels 

A10 Thesis Işık, B. (2006) 
Organizational and structural quality of family’s effect on 

60–72-month children’s socio-emotional adaptation level 

A11 Thesis 
Kacır, O. 

(2015) 

The effects of educational games on 60–72-month-old 

kid’s social and emotional adaptation 

A12 Thesis 
Kaya Değer, 

Z. (2019) 

Examining the social emotional adaptation skills of early 

childhood Syrian children according to different variables 

A13 Thesis 
Kotil, Ç. 

(2010) 

The effects of mother’s parental self-efficacy and 

adjustment to school expectations on social-emotional 

adjustment of 5-year-old children who have just started 

preschool 

A14 Thesis 
Malıyok, G. 

(2018) 

The effects of dance education, applied to 5-year-old pre-

school children on their socio-emotional adaptation 

A15 Thesis 
Şentürk, S. 

(2007) 

The comparison among social and emotional adaptation 

levels of the children aged 5-6 together with child raising 

attitudes of the mothers working and not working 

A16 Thesis 
Topçu Bilir, 

Z. (2019) 

The effect of life skills programme on five years old 

children’s life skills, self-perception and social emotion 

adaptation 

A17 Thesis 
Ünsal, F. Ö. 

(2010) 

The relation between social-emotional adaptation and 

behavior problems of 60-72 months old children whor are 

attending a pre-school institution 

A18 Thesis 
Asar, H. 

(2019) 

The effect of preschool values education program on 

social emotional adjustment and value levels of 5-6 age 

children 

A19 Thesis 
Atan, A. 

(2016) 

The effects of family communication skills 

psychoeducational program on parents’ communication 

skills, dyadic adjustment, marital satisfaction, and their 5-

6 years old children’s social-emotional adjustment 
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A20 Thesis 
Aydın. A. 

(2018) 

Investigation of the relationships between the levels of 

social emotional adjustment of 5-6 years old preschool 

children, parents’ marital satisfaction and family resiliency 

A21 Thesis 
Buharalı, S. 

(2019) 

The activity of the children centered on positive 

development of children’s social emotional awareness 

levels 

A22 Thesis 
Can, G. İ 

(2019) 

Examination of the relationship between gender-role 

behaviors and social-emotional adaptation level of 5–6-

year-old children who receive preschool education 

A23 Thesis 
Çetin, N. 

(2019) 

Investigation of the relationship between social emotional 

adaptation, parents’ marriage satisfaction and ego situation 

of children under five-six years of preschool education 

A24 Thesis 

Erten 

Sarıkaya, H. 

(2020) 

The effect of the preschool teachers’ communication skills 

psycho-education program on teachers’ communication 

skills and social-emotional adjustment levels and prosocial 

behaviors of five-year-old children 

A25 Article 

Demir, T., 

Ocak 

Karabay, Ş. & 

Şahin Ası, D. 

(2017) 

The relationship between 5 years old children’s social 

emotional consistency and their parents’ attitudes 

A26 Article 
Güven, Y., & 

Işık, B. (2006) 

The validity and reliability of Marmara Scale of Social and 

Emotional Adaptation for 5-year-old children 

A27 Article 

Durmuşoğlu 

Saltalı, N., 

Arslan, E. & 

Arslan, C. 

(2018) 

An investigation of self-esteem, socio-emotional 

adaptation and relational problem solving in pre-schoolers 

A28 Article 

Ramazan, O., 

and Unsal, O. 

(2012) 

A study on the relationship between the social-emotional 

adaptation and behavioral problems of 60–72-month-old 

preschoolers 

A29 Article 

Sezici, E. & 

Yiğit, D. 

(2019) 

Assessment of the relationship between toy preferences of 

preschool children and their play behaviors and social 

emotional states 

A30 Article 

Yıldırım, G. 

and Karaman, 

N. N. (2016) 

Analyzing of the relationship between social skills and 

social emotional adjustment in preschool children 

A31 Article 

Atan, A. & 

Buluş, M. 

(2018) 

The effect of family communication skills psycho-

educational program on 5-6 years old children’s social-

emotional adjustment 

A32 Article 

Buluş, M. & 

Samur, A. Ö. 

(2017) 

The role of respect for parental self, essential needs and 

selfefficacy in predicting the social emotional adjustment 

of five/sixyear-old children 

The investigated studies were subjected to content analysis using an 

inductive method within the framework of seven research questions. For this, first 

of all, a table was created in Microsoft Word in order to analyze the researches 

reached through scanning. This table includes the year of the research, type of 
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publication, model, subject, study group and data collection tools. After each 

study was examined, information about the research was recorded in the relevant 

field in the table. For analysis, themes for each research question were created in 

the Microsoft Excel program. While creating the analysis findings of the data, 

frequency information and percentages were used for each research question, and 

these information were presented in tables in the presentation of the findings. 

 

FINDINGS AND INTERPRETATION 

 The first research question of this study, which was conducted to examine 

the researches on social-emotional adjustment in the preschool period, was about 

the distribution of the years of publication of the studies. The findings regarding 

the publication years of the researches examined in this direction are given in 

Table 2. 

  

Table 2  
Distribution of Studies by Publication Year 

Publication year f % 

2006 2 6,25 

2007 1 3,13 

2008 1 3,13 

2010 2 6,25 

2012 1 3,13 

2013 1 3,13 

2014 2 6,25 

2015 1 3,13 

2016 4 12,5 

2017 3 9,38 

2018 4 12,5 

2019 9 28,13 

2020 1 3,13 

Total 32 100 

As seen in Table 2, the distribution of 34 studies by years is as follows; one 

study (3.13%) in 2007, 2008, 2012, 2013, 2015 and 2020, two studies in 2006, 

2010 and 2014 (6.25%), three studies (9.38%) in 2017, four studies (12.5%) in 

2016 and 2018, and nine studies (28.13%) in 2019 were conducted. No studies 

were conducted on social-emotional adjustment in the pre-school period in 2009 

and 2011. It was determined that the most work was done in 2019, while in 2020, 

there was very little work done compared to the previous year. It is thought that 

the pandemic may have been effective in the low number of researches on the 

subject in 2020.  
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The second research question of the study is about determining the 

distribution of the types of publications of research on social-emotional 

adjustment in the preschool period. The findings regarding the analysis made 

accordingly are given in Table 3. 

 

Table 3 

Distribution of Studies According to Publication Types 
Publication type f % 

Master’s thesis 21 65,63 

Doctorate thesis 3 9,38 

Article 8 25 

Total 32 100 

As seen in Table 3, 21 master theses (65.63%), three doctoral theses 

(9.38%), and eight articles (25%) were written on social-emotional adjustment in 

the preschool period. It has been determined that the studies are mostly done as a 

master's thesis. The fact that the number of Ph.D. thesis numbers in the field of 

pre-school education in Turkey was low is thought to be due to the absence of the 

doctoral program. 

Determining the distribution of the models of research on social-emotional 

adjustment in the preschool period is another research question. The findings 

obtained from the analysis of the research models are presented in Table 4. 

 

 

 

Table 4 

Distribution of Studies according to their Models 
Research model f % 

Scanning 22 68,75 

Experimental 8 25 

Scale adaptation study 1 3,13 

Explanatory sequential mixed pattern 1 3,13 

Total 32 100 

As seen in Table 4, 22 (68.75%) of 32 studies examined in this study were 

conducted according to the scanning model, and eight (25%) according to the 

experimental research model. One of the studies (3.13%) were scale adjustment 

studies and one study (3.13%) was conducted in an exploratory sequential mixed 

design. In studies on social-emotional adjustment in the preschool period, it was 

determined that the scanning model was mostly preferred, and the least preferred 

method was the exploratory mixed design.  
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Another research question is aimed at determining the study group 

distribution of studies on social-emotional adjustment in the preschool period. 

The analysis findings are given in Table 5. 

 

Table 5 

Distribution of Studies by Study Group 
Study Group f % 

Child 18 56,25 

Child and mother 4  12,5 

Child, mother, and father 9 28,13 

Child and teacher 1 3,13 

Total 32 100 

As seen in Table 5, 18 studies (56.25%) examined in this study were only 

with children, 4 studies (12. 5%) with children and their mothers, 9 studies 

(28.13%) with children and their parents, and one study (3,13), with children and 

their teachers. Accordingly, it is seen that children are the most preferred group 

in social-emotional adjustment studies in the preschool period. It has been 

observed in the studies that social emotional adjustment is mostly investigated in 

relation to the child herself and the situations related to her parents, and only one 

study was found among the studies conducted with the teachers. 

In the study, the distribution of studies on social-emotional adjustment in 

the preschool period was also examined. Accordingly, the analysis findings for 

the subject distribution of the studies are given in Table 6. 

As seen in Table 6, ten different themes have been reached from the content 

analysis made for the subjects of the research. The social-emotional adjustment 

of children was mostly investigated by correlating them with parenting roles 

(parents' child rearing attitudes, parental attitudes, parental self-esteem, and basic 

needs, parental self-efficacy belief, mother's perception of parental self-efficacy, 

and school expectations). Emotional intelligence of mothers, emotional 

intelligence of parents under the theme of parental characteristics; family 

communication skills, values education, life skills, educational game, educational 

drama, dance training, and child-centered play therapy under the theme of the 

effectiveness of the educational program; social skill level of children under the 

theme of social skills; under the theme of refugee children, the social-emotional 

adjustment of Syrian children is included. 
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Table 6 

Distribution of Research by Subject 
Themes Codes f % 

Parenting roles Parents' child rearing attitudes 3 8,33 

Parenting attitudes  3 8,33 

Parental self-esteem and basic needs 1 2,78 

Parental self-efficacy belief 1 2,78 

Parental self-efficacy perception of the mother 1 2,78 

Compliance of the mother with school expectations 1 2,78 

Marriage and family 

institution 

Parents' marital satisfaction 2 5,56 

Organizational and structural nature of the family 1 2,78 

Parents' family resilience 1 2,78 

Parents' 

characteristics 

Emotional intelligence of mothers 1 2,78 

Ego states of parents 1 2,78 

The effectiveness of 

the training program 

Family communication skills 2 5,56 

Values education 2 5,56 

Life skills 1 2,78 

Educational game 1 2,78 

Educational drama 1 2,78 

Dance training 1 2,78 

Child-centered play therapy 1 2,78 

Problem solving 

skills 

Interpersonal problem-solving skills 1 2,78 

Relational problem-solving skills 1 2,78 

Social problem-solving skills 1 2,78 

Children's 

characteristics 

Children's behavioral problems 2 5,56 

Competition styles 1 2,78 

Gender role behaviors 1 2,78 

Social skill Social skill level of children 1 2,78 

Refugee children Social-emotional adjustment of Syrian children 1 2,78 

Games and toys Children's toy preferences and play behavior 1 2,78 

Communication 

skills of teachers 

Children's social-emotional adjustment and prosocial 

behavior 
1 2,78 

Total  36 100 

Only one study conducted with teachers has been found. In this study, 

children's social-emotional adjustment and prosocial behaviors were associated 

with teachers' communication skills. As in this study, it has been determined that 

social-emotional adjustment is addressed in more than one context in some 

studies. 

Studies on social-emotional adjustment in the preschool period were also 

examined according to the distribution of data collection tools used in research. 

The findings obtained regarding this are presented in Table 7. 
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Table 7 

Distribution of studies by data collection tools 
Data collection tool f % 

Measurement tools for children   

Marmara Social Emotional Adjustment Scale 25 36,76 

Social Competence and Behavior Evaluation Scale 8  11,76 

Wally Social Problem-Solving Test 1 1,47 

Preschool Competition Scale 1 1,47 

Preschool Interpersonal Problem-Solving Test 1 1,47 

Preschool Behavioral Problems Screening Scale 1 1,47 

Preschool Values Scale 1 1,47 

Gender Role Behavior Scale 1 1,47 

Relational Problem-Solving Scale 1 1,47 

Toy Preference Form 1 1,47 

Preschool Play Behavior Scale 1 1,47 

Early Childhood Life Skills Scale 1 1,47 

Social Skills Evaluation Scale 

Social Competence and Behavior Evaluation Scale 

Positive Social Behavior Teacher Evaluation Form 

1 

1 

1 

1,47 

1,47 

1,47 

Self-Supervision Skill Battery 1 1,47 

Measuring tools for parents   

Parental Attitude Scale 4 5,88 

Family Life and Child Rearing Attitude Scale 3 4,41 

Marital Life Scale 2 2,94 

Communication Skills Scale 2 2,94 

Bar-On Emotional Intelligence Scale 1 1,47 

Family Assessment Scale 1 1,47 

Maternal Compliance with School Expectations Scale 1 1,47 

Parental Self-Efficacy Scale 1 1,47 

Family Resilience Scale 1 1,47 

Ego States Scale 1 1,47 

Rosenberg Self-Respect Scale 1 1,47 

Basic Needs Scale 1 1,47 

General Self-Efficacy Belief Scale 1 1,47 

Measurement tools for teachers   

Effective Communication Skills Scale 1 1,47 

Total 68 100 

As seen in Table 7, three themes have been reached: measurement tools for 

children, measurement tools for parents and measurement tools for teachers. In 

25 of the studies (36.76%), the Marmara Social-Emotional Adjustment Scale and 

in 8 of them (11.76%) Social Competence and Behavior Evaluation Scale were 

found to be the most frequently preferred scales. In studies associated with 

parents, the Parental Attitude Scale was used in four (5.88%) Family Life and 

Child Rearing Attitude Scale in three (4.41%), Marriage Life Scale in two 

(2.94%), and Communication Skills Scale in two (2.94%) of them as measuring 
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tools. This revealed that social-emotional adjustment is mostly investigated in 

relation to parenting behaviors and interfamily relationships in the family. As a 

measurement tool for teachers, the Effective Communication Skills Scale was 

used in only one of the studies (1.47%).  

Research on social emotional adjustment in the preschool period has also 

been examined for data analysis. Findings regarding the analysis methods 

preferred in the studies are presented in Table 8. 

 

Table 8 

Distribution of studies by data analysis methods 
Data analysis method f % 

T test 25  32,89 

Analysis of variance 18 23,68 

Correlation analysis 19 25 

Regression analysis 11 14,47 

Factor analysis 1  1,32 

Ki-square analysis 1 1,32 

Content analysis  1 1,32 

Total 76 100 

As seen in Table 8, T-Test was used in 25 (32.89%), variance analysis in 18 

(23.68%), correlation analysis in 19 (25%), 11 (14.47%) regression analysis, 

factor analysis in one (1.32%), Chi-square analysis in one (1.27%) and content 

analysis was used in one study (1.27%). It has been determined that T-Test, 

analysis of variance and correlation analysis are frequently used in studies. Since 

qualitative studies or mixed studies are included in only one study, content 

analysis has been the least used analysis method. 

 

ARGUMENT, RESULT AND RECOMMENDATIONS 

It was determined that a total of 32 work in research conducted on 

preschool children's social adjustment in Turkey and these studies started in 2006 

for the first time. No studies conducted in 2009 and 2011 were found among the 

researches. It was determined that most studies were carried out on the subject 

were in 2019. 

Preschool Education Program, two of its main objectives is to prepare 

children for primary school by supporting them in all areas of development, was 

updated in 2013, additions were made to the gains and indicators related to the 

field of social-emotional development, and this area was also updated (MEB, 

2013). It was observed that the studies examined in this study started to increase 
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from the first year after the implementation of the 2013 Preschool Education 

Program started. This may be because the results of the studies conducted on the 

subject (Çorapçı et al., 2010; Gökçe, 2013; Güner, 2008; Işık, 2006; Şentürk, 

2007) started to attract the attention of researchers and the understanding of the 

importance of children's social-emotional adjustment with the implementation of 

the program after that date. It was determined that the data of one study published 

in 2020 (Erten Sarıkaya, 2020) were collected before the pandemic. It is thought 

that the number of researches has decreased due to the fact that the Covid 19 

Pandemic, which affects the whole world, was also seen in our country in 2020, 

face-to-face education was paused, in order to prevent contamination and protect 

the health of all individuals people were made to stay at home and depending on 

the decisions taken in this process, the agenda was focused on the protection of 

children's health rather than research on social-emotional adjustment. 

When the studies were examined, 21 master theses, three doctoral theses 

and eight articles were reached. The low number of doctoral dissertations has also 

been encountered in document analysis studies on different subjects in the 

literature (Can Yaşar and Aral, 2011; Gülay Ögelman and Güngör, 2015; Kaytez 

and Durualp, 2014). This situation is due to the fact that the number of master's 

programs in our country is higher than the doctorate programs and accordingly, 

many scientific experts are trained. The number of articles is also quite low 

compared to master's theses. In addition, some of the articles on this subject (Atan 

and Buluş, 2018; Güven and Işık, 2006) are in the form of converting thesis 

studies into articles or developing the scale to be used in the thesis. Considering 

the importance of the subject, the low number of articles was seen as a major 

deficiency. 

In the studies, it was determined that the scanning model (22) was preferred 

most, and the experimental model (8) was used less. For this reason, it is thought 

that it is important to increase the number of experimental studies and to 

contribute to a better explanation of the social-emotional adjustment of children 

by focusing on observations, interviews with parents and teachers, and studies 

with mixed designs. 

Considering the study group of the studies, 18 studies were conducted only 

with children, four studies were conducted with children and their mothers, nine 

studies were conducted with children, mothers, and fathers, there is only one 

study examining teachers' contribution to children's social-emotional adjustment. 

In other studies, only the opinions of teachers about the child were used to 

determine the social-emotional adjustment of children. No research has been 

conducted on what kinds of practices teachers do to support children's social-
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emotional adjustment, whether they use practices such as family education and 

family participation, whether they have information on this issue, and what 

children do if they have problems in this regard. In the experimental studies on 

the subject, teachers were excluded from the application, and the experimental 

study was applied by the researcher. After the researcher who made the 

application in experimental research leaves the classroom, the teacher's work on 

the social-emotional adjustment of the children continues. For this reason, 

research can be conducted where teachers are practitioners, who practice the 

training given to them, teachers' classroom practices can be examined, or action 

research can be done. 

In the studies examined it is seen that the number of studies in which 

mothers are preferred as the study group is quite high. The reason for this may be 

that mothers are more willing to participate in research due to their characteristics 

of being the person responsible for the care, development and education of the 

child, which is socially attributed to the mother. Some fathers either do not know 

how to contribute to the care and development of the child because of their gender 

roles or leave this task entirely to the mother. Some fathers, on the other hand, 

come home tired due to the intense working conditions, do not have time to deal 

with the child and issues that concern the child (Akçınar, 2017), or maybe 

unwilling to do so. On the other hand, mothers may socially elevate motherhood 

and think that this is their duty and show mothergating roles towards fathers. 

Today, the number of mothers and fathers who take responsibility for childcare 

together is increasing. Therefore, studies that investigate the relationship between 

paternal roles and the social-emotional adjustment of the child are needed. From 

this point of view, the contribution of fathers of different socioeconomic and 

educational levels to the social-emotional adjustment of their children should be 

investigated.  

Considering the place of mother and father in the life of the child, it is seen 

that the number of studies conducted is insufficient. In contrast to the studies on 

children in pre-school education institutions in our country, Labella et al. (2019) 

examined the relationship between the parenting qualities of the parents, who are 

mostly single or lonely mothers, who are dealing with homelessness, who live in 

the United States and who are responsible for the child's care, with the social-

emotional adjustment of the children. In another study (Deater-Deckard et al., 

2002), the relationships between siblings of children with different family 

characteristics and the relationship between conflict situations in these 

relationships and children's social-emotional adjustment were examined. Only 

one of the studies focused on the relationship between teachers' effective 

communication skills and children's social-emotional adjustment (Erten 
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Sarıkaya, 2020). However, in the world literature, there are studies that examine 

the quality of teacher-child relationship in Italy (Sette et. al.,2014), professional 

competencies and job satisfaction of teachers, and social-emotional adjustment 

of children in the Netherlands, (Breeman et al., 2015). In our country, studies can 

be conducted to associate and predict the social-emotional adjustment of children 

with parent groups with different characteristics or to create and test models of 

different contexts in the parent-child relationship.  

Especially since March 2020, when the Covid 19 pandemic was first seen 

in our country, many measures have been taken across the country in order to 

reduce the risk of transmission. One of these is the restriction of children going 

out (Zeybekoğlu Akbaş and Dursun, 2020). In October 2020, education and 

training institutions were opened, but with certain measures. One of these 

measures is to shorten the time children spend at school compared to before the 

pandemic. Although these limitations have negative consequences on some issues 

in the development of the child, the curfew restrictions may have enabled children 

to spend more time with family members in domestic environments, increased 

the child's sharing with their family, and contributed to the formation of intra-

family interactions. In addition, children in some families may have been away 

from family members due to their parents' working sectors and the risk of 

contamination during this period and may have spent the process away from their 

parents without interacting with each other. It is also significant to investigate 

how the pandemic process affects the social-emotional adjustment of preschool 

children in the following days.  

When the topics of 32 studies in the research were examined, ten themes 

emerged. These themes are parenting roles, marriage and family institution, 

characteristics of parents, the effectiveness of education program, problem-

solving skills, characteristics of children, social skills, refugee children, games 

and toys. When the topics of the studies are examined in general, it has been 

determined that the intensity of the studies on the effectiveness of the education 

programs prepared by the researchers, which are thought to be effective on the 

family-related situations and the social emotional adjustment of the children. In 

addition, subjects related to problem-solving skills, competitive styles, gender 

role behaviors, social skills, games, and toys were less preferred in the studies. In 

the preschool period, social-emotional adjustment can be studied with different 

subjects such as children's self-regulation skills, academic self-esteem, early 

thinking skills, communication and language skills. In addition, studies can be 

conducted on how teachers' professional competencies, self-efficacy beliefs, 

attitudes towards the teaching profession, and language skills affect children's 

social-emotional adjustment. 



A Research of Studies Conducted in Turkey Regarding the Social-Emotional… 

[2817] 

 

Two themes emerged in the data collection tools used to determine the 

level of social-emotional adjustment: measurement tools for children and 

measurement tools for parents. Marmara Social Emotional Adjustment Scale was 

used in 24 of the studies to determine the social emotional adjustment of children, 

and Social Competence and Behavior Evaluation Scale was used in eight of the 

studies. Marmara Social-Emotional Adjustment Scale was first developed for 6-

year-old children by Önder et al. (2004) for Turkish children. Later, Güven and 

Işık (2006) conducted a validity and reliability study of the same form for five-

year-old children and revealed that it is a valid and reliable measurement tool. 

This scale has been preferred as a measurement tool in many studies because it 

has been developed in our country and is a valid and reliable scale. 

Social Competence and Behavior Evaluation Scale was adapted to Turkish 

in 2010 and a validity and reliability study was conducted (Çorapçı et. al, 2010). 

However, it has not been used as widely as the Marmara Social-Emotional 

Adjustment Scale. Developing different scales can enable the issue of social-

emotional adjustment to be addressed within the framework of current 

developments and to be examined more comprehensively.  

In the studies examined in this research, t test, analysis of variance, 

correlation and regression analysis were generally used. These analyzes were 

preferred because studies generally looked at the difference or relationship 

between variables. Unlike these analyzes, after determining the factors affecting 

social-emotional adjustment, creating a model that indicates the relationships 

between these factors and conducting research using statistical methods such as 

structural equation modeling, in which it is investigated whether this model is 

suitable or not, will contribute to the field.  

It was observed that the studies on the social emotional adjustment of 

preschool children examined in this study were limited in number and focused on 

certain issues. Although the 21st century we are in is a process where 

digitalization is intensely in our lives, considering that human beings are social 

entities and our social needs will never end, focusing on studies on the subject 

will contribute to literature. 
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EXTENDED ABSTRACT 

Purpose: The education and experience gained in the first years of life, have 

profound effect on the developmental areas of children, as well as their learning 

ability and academic success in school years. The child who starts pre-school 

education by moving away from the home environment, where all attention is on, 

them spends time with his peers, experiences different activities with them, learns 

the rules of life by doing and living, shares interest and love, and learns to wait 

and be patient by acting with a group. Because children are not born with social 

skills, they learn some of the values and rules of society and how to comply with 

them according to the various behavior patterns and behavior management that 

family members show them. This process is completed with school life. The 
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child's being more active and successful in social life is directly related to the 

high level of social-emotional adjustment. Children's social-emotional adaptation 

behaviors are affected by parents' experiences and behaviors during the child-

rearing process, such as parents' parenting styles, mothers' mothering styles, 

child-rearing styles, family communication styles, parents' harmony with each 

other and marital satisfaction. In the first years of school, positive interactions 

with teachers and peers in the classroom provide a sense of trust in children. By 

playing group games at school, the child gains skills such as assertiveness, 

responsibility, initiating and maintaining relationships, cooperation, self-control, 

planning, expressing emotions, running a task with the group, protecting the 

rights of oneself and others. Like the family, pre-school education also 

contributes to the socialization of the child by supporting social and emotional 

adaptation (Wang et al, 2016). 

Method: This study was carried out to determine the social-emotional adjustment 

of preschool children and to examine the distribution of studies in the literature 

in Turkey according to years, publication types, models, study groups, subjects, 

data collection tools and data analysis methods. The research was prepared by 

examining a total of 32 studies, 21 master's, 3 doctoral theses and 8 articles, which 

were made between 2006 and 2020, including the phrase "social-emotional 

adaptation" and scanned in the YÖK thesis center, Google Academic and 

Ulakbim databases. The studies were put in order by giving codes (for example, 

A1, A2, A3…) and started with theses. Within the framework of seven research 

questions, it was subjected to content analysis with an inductive method. 
Information about the year, publication type, model, subject, study group and data 

collection tools of the researches were recorded in a table created in Microsoft 

Word. Frequencies and percentages were used for each research question in the 

Microsoft Excel program. 

Findings: As a result of the research, it was determined that there were no studies 

on social-emotional adjustment in the preschool period in 2009 and 2011, and 

most studies were carried out in 2019 and the least in 2020. It was thought that 

the pandemic process was effective in the low number of studies in 2020. It was 

determined that the studies were mostly done as a master's thesis. In the studies 

on social-emotional adaptation in the preschool period, it was determined that the 

scanning model was preferred more and the least preferred method was the 

explanatory mixed design. It was found that the most preferred group in the 

studies was children, but the data on children were mostly collected from 

mothers. The research found that social-emotional adjustment was mostly 

investigated in relation to the situations related to the child himself and his 
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parents, and only one study was found among the studies conducted with 

teachers.  

 It was determined that children's social-emotional adjustment was mostly 

investigated by associating them with parenting roles (parental attitudes, parental 

attitudes, parental self-esteem and basic needs, parental self-efficacy belief, 

mother's parental self-efficacy perception and compliance with school 

expectations). The subject of social-emotional adjustment, which has been 

studied on very different issues related to the characteristics of parents, was 

studied with teachers in only one study. In this study, children's social-emotional 

adaptation and prosocial behaviors were associated with teachers' communication 

skills as well. Social-emotional adjustment has been researched mostly in relation 

to parenting behaviors and family relationships. “It revealed that the Marmara 

Social-Emotional Adjustment Scale was used to determine the social-emotional 

adjustment of children in 25 of these studies. It was determined that the T-Test, 

analysis of variance and correlation analysis were frequently used in studies, and 

qualitative or mixed studies were preferred in only one study. 

Result and Argument: Despite the importance of the subject, it has been 

concluded that the number of studies is low. It is thought that the low number of 

doctoral thesis on the subject is due to the scarcity of doctoral programs in the 

field of pre-school education in Turkey. The fact that the number of studies in 

which data about children is obtained from mothers is quite high in the studies 

examined is thought to be due to the fact that the mother is the person responsible 

for the care, development and education of the child socially attributed to the 

mother. In addition, mothers are more willing to participate in research. Since the 

importance of the father in the child's life is understood, it has been determined 

that there should be studies in which fathers are preferred as the data source. 
Parenting roles and social-emotional adjustment of children were mostly 

investigated in studies. There is a need for research in which social-emotional 

adjustment is associated with different situations. It has been understood that it is 

a common scale related to the subject and that different scales should be 

developed and used. Since it has been determined that scanning models are 

frequently used in studies, it has been concluded that researches conducted in 

different research designs (mixed, qualitative, experimental) will contribute to the 

literature. It has been observed that the studies on social emotional adjustment of 

preschool children examined in this study are limited in number and focus on 

specific issues. Although the 21st century we live in is a process where 

digitalization has entered our lives intensively, considering that human is a social 

being and social needs will never end, focusing on studies on the subject will 

contribute to the literature. 


